| J o 'ky&mn’nr RESUME . 3 . /

ED 134 669 2 » ' . UD.016 776
TITLE o Bilingnal/Bicultural Edncation Program, Programa De
" ; Educacion Bilingue/ Bicultural, 1975-1976.

INSTITUTION . Milwaukee Public Schools, Wis. Dept. of Educational

. - Research "and Brogram Assessment. o

y/;UB DATE -76

NOTE ? ’ 201po ) .
EDRS PRICE . MF-$0.83 HC-$11 37 Plus Postage. '
DESCRIPTORS *Acadenric Achievement; *Bilingual- Edncatlon,
S Bilingualism; Bilingual Students; Cross Cultural

Training; Cultural Background; Cultural Differences;
-English (Second Language); Ethnic Groups; ‘Program
Content; *Program Descriptions; Program

Iy Effectiveness; *Programs Evaluation; *Spanish
S - " Speaking " -
“» IDENTIFIERS Bilingual Bicultural Programs; *Elenentary Secondary .
) ’ Education Act Title VII; ESEA Title VII; *ilsconsin

(Hllvaukee) : k

\\ ABSTRACT ’

‘ ;. “ A scrlptlon anqd. evaluation of the Elenéntary and
Secogdary Educatiod Act Title VII-funded Bilingual/Bicultural
Educatien Program -‘in Milwaukee, W onsin is provided in this report.
A developmental system of billnguii\gducatlon enabled kindergarten
through twelfth grade pupils to’learn all subject content ifi both
English and Spanish in the context ‘of Hlspanlc culture. The

--bilingual/bicultural teaching and supervisory staff developed
curricula to inplement program goals aimed at educating students to
feel at home in both the English and Spanish language and the .
American and Hispanic cultures. When Bilingual, Project participants
vere compared with national norms and Title I‘or Spanish-surnamed
comparison groups, standardized test results demonstrated that the
goal of -grade lgvel ogress was ach;eved at kindergarten, .lower and
upper primary levels i eadiness, English reading, and mathematics.
‘Equivalent progress: was t demonstrated at middle prinary grades,

" but at the upper primar evel, Bilingual Program.achievenment
exceeded that of the Tltle I reading and ;athematlcs programs.

‘ (Anthor/lu) ~ N

G | R , | B L J‘ ,

. v . . Y

*************************************************************‘**********‘

* Documents acquired by ERIC.include many informal unpublished *
* naterlals not available from other sources. ERIC makes every effort *
* btain the best cor: railable, Nevertheless, items of narglnal *
* bdnc1hllity are o: = enconnfared.and this affects the quality *
* of the microfiche and n.uidcopy reproductions ERIC makes available *
* yvia the ERIC Document Reproduction Service (EDRS). EDRS is not *
* respgn51hle for the guality of the original document. Reproductions *
*, *
* *

supplied by EDRS are the' best that can be made from the original.
*********************************************************************

’

7 : - . . s,
. - . ) »
! ) . )




o 2 L , .
L O , , o . .
O T A A
O . Lo : S
J -3 L : M[LWAUKEE PUBLIC SCHOOLS ‘
. Mg ’ ‘ Ma.lviaukee, Wlsconsn.n . ¥
Bam! K ; ; ) .
. . - , . /‘ .-
. ‘ “’
v ! -
o , - R , ' <
, _ 7 Q- o
i \/ ' J e : ’
¢ . - P i *
— <
| D 4 - - o
G . L) /
B / -
A - N\ -/
' ”
- N . . 4 ’ . ..
: N N £ . : i . . o |
N \ - 1 . .
s v » ‘ . { ’ . * ’ )
.~ e ‘ z Ty L - ™~
‘ g GUAL/BICULTURAL EDUCATICN PROGRAM A
N y PROGRAMA DE EDUCACI BILINGUE/BICULTURAL ) , .
‘ e - o 7 1975.-1976 S s
. i , . . .
,«; . . v \-w;ﬁ?p
N -
> o l ) . ¥ v .
5"1 S x:l/ .
. \ ff/ ) ﬂ -y ‘ . .
- 4 ‘ & ;
- LI
< . . v
- P . - »
. ' US DEPARTMENTDF HEALTH,
i\. ’ ' < & ‘' _EDYCATION 8 WELFARE
(T > : . - . NATIDNAL INSTITUTE DF
- ’ . . : EDUCATION .
i ’ i . : Al v THIS DOCUMENT HAS BEEN REPRO-
N . . . ) DUCED EXACTLY AS RECEIVED FROM .
> N oL THE PERSON OR ORGANIZATION ORIGIN. ,
q, ~ - ATING IT POINTS OF VIEW OR OPINIONS ’
- N - STATED DO NOT NECESSARILY REPRE-
"o ~ . SENT OF FICIAL NATIONAL INSTITUTE OF (
X EDUCAT'ON POSITION OR POLICY"
’ - - X .
; B | : il !
Division of Plannin v A " Departme : i y
£ pa nt of Educational.Research
- and Long-Range Development ‘and Program AsseSsment
¢ , \\ .
I 'l .
1 '.l/«A R
Q 7/ '

Aruitoxt provided by Eic:



S T

In 1975—1976 ESEA Tltle VII mltlated a four-yea.r pro.]ect to fund‘the

j—

expans1on of the Milwaukee Bilingual Education Program.” Thls support SI;pple-
. .

mented the. locally-ﬁmdet program in serv:mg 1, 112 puplls in five elex}lentary

X N

and secondary ‘schools. . E ’

.
¢

< M ’ . . . - > ’ - ¢ .
d A "deve,lopnental" system of*Bilingual education enabled pupils to learn

all hub,]ect content in both Ensllsh a.nd Spam.sh from- k:.nderga.rten through

twelfth grade in an H1spa.nic cultural context. The bllmgual/blcultura].

machmsxand supémsory staff developed currlcula to mplement prdgram goals

a;unlng to educate students to- feel at home in both languages and cultures and
to ack:nowledge thelr ethnn.c herltage with pride. W L
. . . - . . _;»v * . I
- . . N . . \ i .?3 L . ’
’ _stsed on [standardi?ed test results, the goal of grade levely prog'sz ‘was
* . . ! - .~ . N Raasl
. 5 . . . ) : ) : «
achieved at kindergarten, lower and upper primary in readiness, Engtish read-
:‘rrrg{ and mathemjt'ics when B:.lmgual Prograin performance was compared with '

. . V. . - . )
national ‘norms and Title I or §paixishesume;ned comparison groups. Half-day
kinder"garten. 9hildren reached the same achievement &yevel as those l!} full-day -

o ’ N . & , Yy .

- ot o : _ ) ,
classes. EQuivalent‘progre,ss was not demonstrated at middie primary, the
. : . o N S 4 ’ - v a
level at which many pupils were introdyced to reading in their second language.
. . r / . N . St . . .
At upper pm)nary\\Bilingual Program achievement exceeded that of the; -

@ Tltle I Readlng a.nd Mathematlcs 'Progra;& In addition, 'Spahish reading
abhlevement was high. About 73 percent of pupild were 1‘e7d1ng .h.th languages.
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Both bilingual'and comparison pupils tested "positive" on a test of self—

o

c0ncept. Av'sample of pupils 1nd1cated pOSitive attitudeSqtoward Mexican and

’ - *Puerto Rican cultures and a high 1eve1 of cultural knowledge., : T>“

>~ s

" Career Orientation,,Biiingual Typing, and Engiish.for Latinos were innova-
- tive secondary school courses. Altnough scheduling difficulties interfered

\.b r . : . . - ’
N N /

' . with program operation across all schools, pre/post tests provided clear /o
evidenee.of program effectiven%qs except in English for Latinoswat‘the Jjunior
high levei Spanish“for Soanish Speakers, locally-funded'but basic to the >

ki secondary program, was’ effective in 1mproving Spanish reading writing, and

Toom

speaking, according to test data.
4

Seconda tudents endorsed bilingual education. Teachers and parents

,gaveéthe progr high ratings in meeting the goals of grade-level achievement

P

fae 3 ’.
and improved student self—esteem. Teachers, superv1s rs, and the Educational"

Resource Team offered many suggestions'for program iﬁprovement.

‘ \ I ’ Le
P < . , " .
& .
o S , -
- Q N v .
, &3
@ -
- v
’ B -
re
o
N .
- -
&
o

\ ;$‘d\*

P N

N .

) gl 8
LA
- ¢ N
’
. v \
. . 5 i
hd kY
.
‘ »




TABLE OF

PIEF‘ACE e o o o o o o o o 'o * o @ .

LIST OF TABLES : WITHIN REPORT o« o .

/

LIST OFimuHES APPENDED e e o e o e

LISTOFFIGURES. B

AEBREVIATIQNS......,.'.,.
].'NTRODUCTION ,}_. e
PROGRAMDESCRIPJ.‘IQN. e e e e
EVALUATIONPROCE%DURES. e e e e

PRIMARY EVALUATION .+ ¢ v v o o o &
mder garten o o * o ' .'* .

- Lower Primary e o .5 e o o o o
Middle Primary c o o s s 4 e
Upper Prifary . « o o o o o o
Additional ‘Déta e e e a e e e

SECONDARY EVALUATION . . . . . . .
Career Oriemtation « . .. . .
English fog Latinos + . . . . »
Spanish for Spahish Speakers .
Bilingual Typing I and II . . .

Additional Data . ¢ . . .. . ..

. EXTERNAL EVALUATION . . o % v o . .

o o
o o
* . ®
o
o o
-

.« o
* o
o »
o
*
o ®
o
* o
- @
N
o o
o o
o o
* o
*

Educational Resource Team Critique .

- OPINION SURVEYS . . .. . .-

Pax‘ent 'S‘UI'VGV * o o o o o'l o o o
Teacher Survéy',é e s o e s s

\/ . . s,
ANCILLARY,EVALUATION ACTIVITIES . .

o o
o o
o o
(A

System4W1de Language Survey . . . . .
A Compendium of Measures for Bilingual Assessment
: W1scon81n Educational Research: Assoc1at10n « o e

SIMMRY ® o o & o o o o o o @ -. e o o o '. o o o
» . \

¥

CONTENTS

o o o o o oo
e o o v o o
* o o o o o
e o o o o o

[ e ¢ o .

> ® o o o o

WCES [ o--; . -.- . -.l- s ® L o oo..'-

}

APPmDH o o .. e o o o & o o e o o o s o .o * o,

-;_ o :.l l u » ‘b)

-
¢ o o o

¢ o o o o o

* o . o

.
o o
o o
e o
o o
° e
o o
o o
o o
o o
e o
o o
o o
.
o o
o .
e o
o o
o o
o o
o o
’
o o
o o
.
o o
.
o o
o e.
o o
o o
o o
o o
o o
o o
o o
.

39

57

66

.75

79

87

9>

99

" 103
105

107
109

109 .

113

115

115
116

11?
127

a3



~  PREFACE

This is the annual evaluation report of the Title Vi componeﬁtsvof’the

' Milwaukee Bilingual(Bicultural'Educafion Program funded by Title I (60-115)
and Title VII (S0203SA) of the Elementagy and SegondaryrEducation Act of 1967

and the Milwaukee Public Schools. , o

: . ‘fit . .
The report covers the results of the 1975-1976 assessment of pupil pro-
gress toward'achievement of the program's academic and affective goals in
' glemehtary and secondary schools. "It ineludes observations by pérents,'

.

- teachers, adﬁinigtratoré,’and the Educational Resource Team.

Yoo

" Data are presented descriptively in the body'bf the report ahd'tab;ed'in
detail in the Appendix. | . -
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INTRODUCTION - o -

b “ ;

Since Congresslonal passage of the Blllngual gducatlon Act in 1968 itle
VII has prov1ded seed money to initlate spec1a1 programs for H;spanic puplls
- in Milwaukee. The program started in 1969-1970 with Title VII fundlng of twof
i grade levels at two elementary schools and one subject content area at two
secondary schools. An addltlznal bllingual grade T¥vel and at least one .~ /
secondary subject were added Wlth T1tle VII support at the!beginnlng of each ,
year, and the Milwaukee Publie Schools .assumed support for the established r

S

bilingual classes. From 1969 to ﬁ976 ESEA Title I furnished‘classroouiaides

T

- and Readlng Center teachers. In addition to prov1ding ongoi?é:financial

.support, the Milwaukee Board>pf School D1rectors endorsed a deve

blllngual/blcultural-educatlon program as official pollcy in 1974 \ By the end

of 1975, bllingual/blcultural educatlon ‘components were available in 15 schools
1 . .

. and served 1'212 students,dur&ng the school year.
- .-

Two hlgh schools, one Junlor/senlor high, two Junlor highs, seven public
and one non—publlc elementary school received ESE; Title VII support in Milwau-. -

kee durlng 1975—1976 Thlefundlng launched a four—year projeét of Blllngual
N e
Program education in elght eleﬁentary schools, k1ndergarten through grade three,,

-

4

and three 1nnovat1ve courses at the. secondary school level ‘ Aq -

The four<zsarvproject initiated in 1975—1976'strengthened existing bilin- -
~ . R .
: T A .

gual classes at all levels by providing curriculum materials, teacher training,

evaluation, school lizison with parent/commmnity, and personnel for innovative .

-3~

5
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compohents. F:Lgure 1 111ustrates present prosram .‘chatlons. . ’I;atgle 1 traces‘

- program¥growth from 1969 through 1975-1976. Table 2 presents budget and fundln6
. . . “l ' S .
‘data. : ) " - N

~ - . - , -*

~ ) . , N 2 BN

- A court-ordered desegregatlon plan to be mplemented dn 1976—1977 w111
Yoot

égnlt the Blllngual Program to remas.n 1ntact in‘response to ghe speclal needs

of the Latin community. It isnposmble that b:.lmgual edpcatlon .w:l.ll be

) . _ \ . .

expanded .to include additional languages and to become a specialty _pro&am,,
.- S . | , \

which would promcte integration by attracting interested students from thea S

3
a

ecity and suburbs to a ce_ntrz;l location. ~ o

”




figure 1. LOCATION OF 'SCHOOLS HAVING BILINGUAL
A PROGRAMS
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o~ ~ PROGRAM DESCRIPT Ca

. -. .' _ ! . \
7 Curriculum. . ' : ) . ' - , B
i . 5 M / ) :
'(

3

From .its beglnnlng 1n 1969, Mllwaukee has had a develoggental blllngual

program, one in which preficiency 1n both Engllsh and Spanish is the long-term_,

\\-"

goal. ThlS is in contrast to the alternatlve transltlonal blllngual gram

oﬂten followed elsewhere whereln Spanlsh is used only to facllltate the transi-

tion to Engllsh and- the 8 dent’s absorptlon irto the regaiar school program.
\

N
In the.developmental des1gn, all curr1culum offerlngs are taught 1n both lang—

- 'uages. " The student learns his 1n1t1al readlng skills in his dominant language.

-

il ﬁv) v
and acqulred suff1c1ent comprehension and speak1ng~skllls in his second lang—

/

'dake, he beglns to read in the second language. The sw1tch to second-language

After the‘student has reached a%é;nctlonal readlng le 1n his firsK language

readlng usually occurs at lower or middle prlmary for puplls who enter the
Wga,~

program in kindergartqgior lower prlmary For' older’ students, 1t 1s dependent

ge and the’student’s motivation. 4As a second language,

on’ many factors. Th cruc1al fggtérs appear to be the entering readlng level
in the dominant lanéia

AEninsh %elng the language of tholgeneral env1ronment is generally acquired
X

L
fasts an Spanlsh. Durlng the summers, blllngual staff members have developed .

The new secondary subjects, Blllngual Typlng, Career Or1entat10n, and Engllsh

versions of the regular currlcula within a-framework ‘of Spanlsh culture.

for Latlnos“’ﬂave no parallel anywhere. Teachers guldes and curriculum mate-

rials were written to fill program needs and-rev1sed when necessary according

. 2 -9 - - o .
) ¥ ¢ ) .}‘C /' ) b
o v . , ]_E} - - o
’ | . . \ ‘ ’ . : . ‘ ’ i
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L
’to0 experience wifh the unique curridula.

%
) !

v

&

Program érov_rth since’ 1969 is detailed in Table 1. T,abI.Le' 2 presents annual
,budgets and funding sources. ( '(; - B
e o ]
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" SCHOOLS, PROGRA ¢

- CmEEt

. .'

. AND POPULATION

Full Tt Provided by ERIC.

,EC C

Spanish Qurriculum Develop~
nent Cgnter, field testing
starte : .

Commnity. 1iaison

e

~ (Continued on next page)

BILIVGUAL EDUCATION PR( RAM, 19691976 -
. - — - '
v 1 : : i
ne o New Title VII Mumber ~ Number of - Number of -
| ‘.3522?1 'fTézhzo\lEI' (I}:s:i . ‘Program ‘of - Professional " Non-Professional
o T \ ' Components - Students  Schodl Staff . School Staff_
109-  * Bruce- 12 Bilingzlal curriculum with 0 L N R 2
1970, Guadalupe  » cultural emphasis LN ' '
YU Commnity, ~
| School - \ ‘
Ve K Bilingil cwrictlimuith . W 2 o
< v . c‘tllturgl emphaslls \ . | '
| 7 South f ©10-12  Blingaal Reading, Semester 2 7 : by N
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 Lincoln 7+12  Bilingial Student Advisor . 16 05 R
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"  Language, ‘and History e
| / 164 j 1Y L6
*970= Bruce- -3 feam teacher o i P ! y\}
1971 Guadalupe \' C L
Community v ‘ ‘ . '
y 5 Sehool \ :
v - | i ‘ o \ .
Vieau (\ K2 Team teacher B | M \ﬂ‘ 3
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3 v e S New Title VII - . INumbeI,' Number of - Number of
S;l;ggl ngizogl i:::i |  Progrm - of  Professional . Nom-Professional
R A C‘_omponents._ -/ Students - Sc}xool Staff . 3chool Staff
0. South 1012 - Bilingual 0.5, Hi'story o 2l
1974 A R o
Cont'd  “lincoln 712 + 62 B .
e | SR R 9
o View. . K3 Biliagul Resource Deacher I T
1972+ Second team teacher | AR
c . -Kmdergarten extended to full o '
) ‘{. *?_ ; | Y ' oo day . ‘. .‘ ; ¥
TR "i\_i . South-+ - 4012~ Pevsonal Economics and 30010- 136 .ll_ I
A o g | N
M L Second student.adv1sor' N
| ’ i 7 L . ¢ ‘} ! . '
.. lmoln -2 Reating -+ . & o - 15
B v U.S, History and Ha.spano- - .,
© «meriean Culture, Languafe, T ‘
_and History dropped (. - . N S
S oW \‘IL‘* 15
ag7- View, Kb Bilingwe cer T 9. 5
w3 o | S I S | |
South - 10412 5% 22 3
o lneoln 72 o 2 9 -
-..351'}_ AT T
g - 2 e (Continugd on next page)
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Student  Characteristies - é{ : ‘ o /.

-

With few exceptions, puplls came from SpanlshpAmerlcan homes where Spanish
was spoken all or some of the tlme. Parents who enrolled their chlldren in the
program and secondary students who selected it wished to retain their cultural
-heratage. Several black parents on the nortp side enrolled thelr prlmarﬁr
children in the Blllngual Program. Although Anglos were welcomed, verq;few
opted for a bilingual education. At every grade level, students represbnted
all stages of acculturation from newly—arrived to'thlrd and fourth generation.
in the U.S.A. and all degrees of language;dominance from monolingual English or
Spanish to bilingual. Ihose born in other countries had education backgrounds

varying from excellent to non—existent, depending on socio-economic status.
v N . ' f i

Teaching Methods . ' o

All of the aforementioned student characteristics caused teaching methods

) and'class procedures to differ from those used in a regular classroom in the

following tays: v ’

-= more individualized instruction work in’ small groups of
slmilar language and achievement levels v

— team teaching of special languaze and ability groups across
grade levels ) ,

. -— an aide in each classrpom to assist the teacher with
record-keeping and the pupils with practice work .

~- teacher responsibility for students doing practice teaching
in bilingual education

- classroom open to visitors as a demonstratlon proJect
-= use of Spanish and Engllsh as languages of instruction

~-- pilot use of special curr1culum materlals and evaluatlon
instruments

{ . . -

- 16 -
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o

— ma.nagement of varying degrees of pupil language dom:inance :
. and ability levels while teaching all subjects in both
languages .

v o

r .

l

| and one secondary superv:Lsing teacher. In 1975-1976 a Latin was appointed to

€

_the Super;mtendent's administrative -gtaff. - A Parent Coord:.nator was appointed -

+

. as liafson to conmunity/school offices on the north a.nd south sides, each

staffed with a commnity worker and cler:.cal' help. ] The School Board employed
a Hispanic social ,worker, psychologist, and le'arning ‘disabilities ‘teacher.
Milwaukee Public Schools curriculum specialist's assisted with program develop—'

ment. Program teachers were -bilinghal and bicultural. . Teachers attended pre-

service workshops. 'I'hey met mth consultants during elementary and secondary

insemce workshops on new materlals, indiv;.dualization of instruction, a.nd

.revision of curricula. Payment of tuition and books encouraged teachers to

take umversity courses related to ‘bilingual education. Administrative/staff‘ _
commmication was ma:mtamed by & monthly meeting of school staff representa-
tives and by school v1s1ts of supervising teachers. Twenty - of 11 undergraduate
student applicants were awarded traineeships to Alverno College or the University

of Wisconsin-Milwaukee for preparation as Bilingual Program teachers.

i

" Commitments

Title VII Bilingual Program classrooms participated as:
—— field test sites for new Grade 4 through 6 curricula in Spanish
' language, folklore, and social studies. These were developed by

the Midwest Materials Developnent Center housed at Forest Home ,
Avenue School, Milwaukee. .

-17 -
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--.field: test sites for. Spamsh Curriculum Developnent Center,
Mn.ami, Florida . |

- model program demonstrat:.on s:.tes for educators from
a.round the wox‘ld . ,

-y
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’ »~ EVALUATION FROCEDURES

LY . e v "’
o A - o
@. ‘.l?
. Aetivities o ﬁ.{

Ehraluatlon actlviaes included:
- \/\ .
— assessment f student achlevement o : i
- su:weys of“gmdmt, parent, and staff attitude

- develbpnentmof systems to mom.tor student progress

S develbpnerﬁ; anﬁ ,publication of "Compend:.um of Measures for
B:.l;.n.gual Assessment" and a ﬁ&f of specimen sets

LK -

- presentatlo a seminar on evaluation of bilingua.l educa-
tion at meet:Lng of the Wlsconsz.n Educational

Reésearch socl -ation

Yo & S

K ,»'

-The ma:,.n focus of this report is the assessment ect1v1t1es. "

\\l’
yE.' PRy ' -~ R
. . . R
. .

Content

Each curnculum had as its core a series of ob,jectlves def:Lning what should

1

be learned by the end of the course. At pnmary/elementary levels, pupils were
tested at the end o:f the year. In May 1976, English reading and arithinetic
performance was com%ued with May 1975 for pupils tested at both times. On |
standardized tests, 'I"comparisons were made with other pupils in-the same schools,
39
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. s ; ‘ ! . :
Attitudes were compared with pupils at similar schools. Secondary students
tOOkpretestv.nd posttests at the beginning and (nd- of their "courses.

...Samplé Selection - 3 - : . .

el . ’ ' A

Pre/post compardsons are limited to individuals who had both tests. Com- .
) parison samples similar to the Bilingual Program groups were difficult to obtain
because of program expansion. Admission into the program was v’oluntary, ..rather

Instrumentation

« €

Locally-dev:.sed tests and monitoring instruments were related to spec:Lf:Lc B
course obJect:Lves and developed in cooperat:.on w:.th program staff. Standard:.zed
tests assessed general achievement goals for grade-level performance.

IS‘ e

Dt
A

Data Analyses .

, The .01 level of conf:l.dence was used in tests of stat:.stical significance, .

| except where otherwise noted. At the .01 level of confidence, the same results{
_probably would be obtained 99 times out of 1 20 In other words, there is a 99.
percent probab:Ll:Lty that dlffer ces in outcome were »real a,nd not caused by :

chance.

'+ Limitations of pata - ,

Factors which may have introduced error or bias into the data were:

- comparisons with regular .classes which were taught in AEngl:Lsh
only

-- some classrooms had to be omltted from some analyses because |
-of lack of data

-g2 2
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PRIMARY EVALUATION

. The seven schools serving Title VII primary pupils were- ’
Allen-Field = - Half-day K:Lndergarten through Upper anary
Bruce-Guadalupe : ' .

K ; ty s chool - It:Lnera.n*b tepcher for multl-l els L
‘Holmes - Loi:er a‘nd'Middle 'Pr:unary’ S |
Kagel - Half-day Kmdergarten th.rough Upper Primary _

Pierce - All—day Kindergarten through Upper Prime.ry
Twenty-se{renth‘ - Lower. a.nd M:i.ddle anary
All-day K:Lnderga.rben through Upper Primary

.and milti-level itinerant. teacher for
Grades 4-8 B

Vieau

~ Children were enrolled in the.program by their parénts. A
Table 3 describes total enrollment,' attrition, a.nd language domina.nce by -
school and grade level. ' Five hundred 'bh:.rty-two en.rolled in Seprbember and 88

-~

entered dur:.ng the year total:.ng 620 puplls who were served. One hundred six -

(17 percent) left the program dur:l.ng the year. . Across the pnmary program, the
majority (57 percent) were Spanish dominant. Almost half of a11 ‘children were

. classified as bllingual, at home in elther language.

Ma.ny B1r'lu}'ua1 Program puplls were also enrolled in ESEA Title I programs

for the educatlgﬁ;
eSbg&?I’_tlle of na,tlonal_n_oms.for-_s.tardardized tests, ox a

dlsadvantaged Criterla for partlclpatlon were scores

falling -in the :

1anguage ha.-ndiycap.' Pupils inr_.:_‘g:\'.ti.e I acad@ic..pz_-ograms eould be'referred _for ‘
-25 -
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.Titlé I supportive services. At Vieau School, the Bilingual' Reading Center

‘gtaff and all bilingual clgsbiom aides were funded by Title I, Table 4 reports

the ex;{,gnsive 'involvelment ofvtl_e' VII pupils in Titlé I projects.' For a break-
K down by grade level and schyigl, see Table I, Appendix. | ;
- - A
..' ' E _F_,
\ .!.. , ., |
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S mmE3 ‘
ATTRITION AND LANGUAGE DOMINANCE OF STUDENTS AT PRIMARY LEVEL
TITLE VII MIIWAUKEE BILINGUAL EDUCATION PROGRAM 1975-1976

ol

s Mwe
Level

-

Total
Served:

¥HO WERE

Allen-Field | Half-day

L.asy £ |
oo
7
-

a1
comuw w |
_.-b-b#-l:r\b‘
AR

O

%@;b.

‘ —128 _

Total 106 . | 22 9

- Bruce- ~LP
" Guadalupe |, NS i
Commmni ty 5
‘School 1 .6

e N -
- - ad

'\1'..3.'_;-.5.;.- &

mq-o'oood

TS
®8 | <
-
n
oo |\

Holmes ”..ﬁ

-t
o
-t

&

+ {00 00 © loooo
8
o |’op o lo ocoo | o Vlo.ood'o'\' o | movmm

£ b o L.

"(a'égl- s :::'H'alf—d'ay 2y
LP 26

8 ?,.,_'

17| 17
15 12
151 12

-l G

% T
,;?F 2

e |5

<]
n
o
Llpl\o @ 1 e
o

v | 2k

Total %6 23 25 | 55| 62

1o
K

f*ﬂ‘?ierce ’ All-day 23 11 22 | 6
| 29 || 15] 16|
.28, 12| 16] 16

22
MP 21

_ | . 28 |x18|__74_12
L . | Total 91% 17 14 | 108" 3 4} 60| 50}
¥ Includes 16 blacks - o -

S
l
bﬂma
‘U;rf

I W ©o o

(Continued on next page) = .
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g
v _ . '| Language Dominénce | -.
SN I 3
aeh Grade Starting ’ Total g 1 g gg g
~ 8chool . Level { Enrollment |Adds |Drops | . . & | & - x .
’ . \- s | 8 E st
L RIS
—_— ~—— T )
Pwenty-8evenin LP 29 - Y 8 191 14| 121 o
. MP 18 Ty 6 22 ] 5 7 121 ©
_UP 8 0 4 8 1 7 71 0
.Ep A —_2- 0 ' 0 0 2 2 0 .
' - | Total 57% 8| 18 6 | 25| 4] 33| o
—-/‘——\_— ‘ - ' ’
Vieal ‘ Alll-{day.‘ | 2 2 5 24 6| 8] 7] o
Lp - 30 3 4 33 [.15] 15] 13 3
= . MP 33 6 4 %9 8| 29 21| 2
UP . 30 0 3 % (- 12] 18] 19] o
EP 5 2 2 7 of 71 4} o
4. 3 o] .o 3 or 31 1fo
5 2 . 0 0 2 -0 2 0 0
. 6 2 0 0 2 0 2 o}l o
7 3 0 2 3 | 1] 2| 1{.0
8 _2 0 0 2 0 2 0|0
rotal 132 13 20 145 42 ‘~98 66| 5:
Total Ag) genools 532 881 106 | 620 |249 355307 |16

% mcludes 13 blac‘ks

-




. S TABLE 4

o TITLE VII PUPIL INVOLVEMENT °
IN TITLE I PROGRAMS 19?5-1976

- DUPLICATED COUNT
Title T : . Number of Title I  Number of Title VII |
Pro e ams Schools Serving Pupils Served = . Total
grams Title VII Papils K 1P MP, UP
Math - - 5 | 22 16 24 10 72
Lower Primary ;o .
Readiness . ' 1 0 1 0 ' O‘ c 1
. Reading Center 4 1 7. W > - 87
'Reading Cente ‘ o S ' .
ead.:ng enter 3 . 1 2. 7 8 18
Coordinated ' _
Supportive Ser- ' 1 0 3 0 0 : 3
vices Team ° ) _ ’
Bilingual - .
Reading 1 1.1 18 26 46
Center \ .
Guidance 3 10 5 8 8 39
Psycholdgist 3 12 b 6 3 25
'Social Worker 5 2 4 711 ol
| Clothing 6 1 4 8 8 21
. Bilingual Aides R i 3 26 33 _76
64 50 B4 146 4ol

% HILL = High Intensity Learning Laboratories

! Duplicated ¢ount results from the fact that some children are in more than

\

one program.
| - ™~

[

L]
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Kindergarten -

Viesu and Pierce Schools each had one all-day bilingual kindergarten.

Kagel had one half-day kindergarten With a bilingual and a monolingual
English teacher team. The. bilinsual teacher served half time as bilingual re-

source teacher for the school.

-

Allen-Field had two half-dsy bilingual kindergartens with a bilingual teacher

and a monolingusal English teacher who taught music and readiness skills for one
v

hour during each session. The classroom was a practiée teaching site.

The Hlees and 'I‘wenty-seventh Street Schools did not operate bilingual kin-

de rgartens .

All kindergarten pupils ino Bilingual P,rograg.{“schoolsl took_ the Testsl of
Basic Experiences, General Consepts ('.DOE%:), in xlih-élish ‘sr Spanish during the
first week of school. In October, they were given the James La.nguage Dominance
;Test in English and Spa.nish for placemen:b in one of five language categones

(Ta.ble 5) based on the child's comprehension and production. Results of these
two. tests provided basel"i%e data and assisted teachers in grouping pupils for
read:.ng readiness activities. Durlng the school year, pupils were n\xonitored in

' social stud:.es, readiness skills, second la.nguage arts, and science. In May,
children were tested city-wide with the Metropolitan Readiness Teste. With the
permission of the publisher, a Spanish version of Level 1, Fon_n' P,'was developed

for all tests except Rhyming.
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Tests of Basic Experiences, Gene'ra.l Concepts

s

The 80 Bilingual Program pupils tested on the 'I‘OBE had an average score of
1}2._35.\ This score was, near the upper limit (13 00)" of the lowest quart:.le on

national norms, ‘which was the crlterion for Title ~I el:l.gibility. ‘A comparieon

group of 32 Spanish-surnamed puplls was dra.wn from fou.r Title I all-day kinder-
gartens in Bilingual Program schools. of these schools,’ only Vieau had a bilin~ -

.gual kindergarten Entemng comparison children averaged 8. }8 on the fI‘OBE,

signficantly lower tha.n entering bllingual kindergarten children (Ta%p 5)

iQBLE 5 f' .
PERFORMANCE OF BILINGUAL AND SPANISH-SURNAMED

. COMPARISON KINDERGARTEN PUPILS: ON THE -
TESTS OF.BASIC EIPf!RIENCES, GENERAL CONCEPTS, SEPTEMBER 1975

K.:mderga.rten - :

Group N x SD _ t
Bilingual 80 12,35  4.81 B i
Comparison 32 8.3 . . 2.77 - S.h7*

* Difference is significant at or beyond the .01; level of confidence

James Language Dominance Test

of the 106 kindergarten pupils, 23 percent were monolingua.l English,
31 percent Spanish, 31 percent were blllngual, and 15 percent were Emgllsh-
dominant but bilingual in comprehension. As shown in Figure 2 and Table II,
Appendix, 62 percent were in the Spanish—domina.nt cate_gqries a.nd38 percent in

mgllsh-domlna.nt Allen-Field School had’over twice as large anh English-

dominant populatlonx any other school.

- 31 -
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flgure 2

KINDERGARTEN CATEGORIES
JAMES I.ANGUAGE DOMINANCE TEST, FALL, 1975

100y . .

8|

N
g 50+~
: : . ' ) -
40
= W0 ‘ . _
g 3
"n“. 20 1
Io‘ [ ] o..... [ ]
oLAlERN Nl g R
SPANISH muusuu- BILINGUAL- ENG. nomnm ENGLISH
DOMINANT SPHOME = ENG. &SP HOME SPCOMPREHENSION  DOMINANT
. LANGUAGE LANGUASE A
(IED AcLEN-FiELD M=t = ~ eececces TOTAL GROUP OF SCHOOLS

KAGEL Na21 N=106

BT pieRee N=22 - | -
VIEAU N=22 | |

Note that eéch.of the five categories represents a different linguistic
' challenge for the goal of complete bilingual education in terms of ab%lity to,

manipulate the second langﬁage and to rélate to the second culture.

-

Monitor Tests

1. Reading Readiness Skills Inventory

Allen—Fieid, Kagel, and Pierce Schools participated. By the end
of March, over 80 percent ok the pupils had achieved 13 of the 13

., 45
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skills. Visual and oral discrimination tasks and eye/hand coordination were

the weak spots, as shown in Figure 3 and Table III, Appendix.

, FIGURE 3. KINDERGARTEN READING READINESS
’ . . SKILLS MONITOR 1975-1976

w

Monitor Schedule

November-December: - Abilities 1 through 5
 January: Abilities 10 through 16
March: Abilities 6, 7, 8, 9, 17, 18

7

PERCENT ACHIEVEMENT
T T T T

0O 20" 4 € 80 100

NUMBER OP SCHOOLS REPORTING

NUMBER OF STUDENTS

1. Pays attention. -
__ Ignores minor distractions S 88
2. Agéggggg ~and understands what is sajid.
Fo oral directions.
. Speaks clearly so that he is understood.f
5. Speaks in complete séntences. -~ *
6. Recognizes likeness and differences in:

Las ko [ofeas

=
W
F

Forms and shapes 3
Letters . . 3B3
Words . 3 B3
Word patterns 3 B3
“7. Hears differences and similarities in '
initial ‘and consonant sounds. 383
8. Recognizes words that rhyme. 3 B3
9. 1Is able to arrapge pictures in sequence :
that make sense%g 3B3
10. Knows left slde/bf his body from his
- right. 1 p2
11. 1Is able to make his eyes and hands move
together in a left-to-right direction. 2 %h ]
12, Recognizes common word meanings in spoken i
context. 2 ph )
13. Demonstrates that his experiences are
‘commensurate with his age and development}2 bl
"14. Cooperates well as part/of a group. 2 ph
15. Works alone well for short period of
: time. 2 bk
16. Demonstrates interest in print, in words,
~ and in books. 2 ph

17. Recognizes visual details which enable
him to match words or to select a word 38
which does not belong -to a group. _

18. Understands that print stands for or
represents speech. ' 3 182 }

/s
N - 33_
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items on recognition of sets a.nd shapes, serial order, a.nd e:.mila.ritiee

T

Mathematics o : s )
-_ v i . . W »
Manlpulative -materlale ‘were uaed on two occas:Lone for amall—group ’

‘ _momtoring o\%‘ mathematics in kindergarten. November taeke included 11

»

~and differenc‘:e_e. The three pa.rbicipat;.ng ech_o,ole, aver_aged 9 to 12

correct. Most errors involved ehapereéognition'a.nd eii’nilaritiee and

differences. In March, 13 taeks tested viaual memory, poeitzonal

relationships, and claesi_ﬁcation. “The group had over 50 percent

success¥on all but two c_oncepfe, ver" and 'fbel;:i.nd".

4

Social Studies ' . . . T .

Pupilé in three schools were c cked on three tasks in December 1975

~ Half or more were able to put on tM r _ecoats without help, hang up wrape,

and ta.ke out and put away play equipnent J.ndependently.

" Science

All four schools pa.rticipa.ted in a four-item science monitonng

RV
exercise. using manipulative materia.le. Performance <was highest in

)
recognition of color, tactile, a.nd eeaednal differences, ‘and loweet in

1

specific iden fication of the differences. | . : 3

\

Second Langwagh
7
Relial)ll’é monitoring of understanding and speaking the second lang-

i

uage was not feasible at the kindergarten'yl'ei"el. _



Metropolitan Readiness Testa» '

A8 part of the City-Wide ‘restins Program, all k:indergarten children were
" tested in May with the Metropolitan Readiness Tests (MRT). Lavel 1, Porm P, |
~was used in the. B.{lingual- Program :Ln Eziglinh or with the locally-dovoloped

'Spanish version. A1l pupila in comparison groupe were tested with Level 1, |
English. Analyses were made of two sKill areas desisnatcd by the tast publis'her:? 4
’ 'VISUAL (Detter Reco@ition and Visual Mateh:.ns tests) and I..ANGUA(E (School Lang-
uago and Id.stenins and Q;nntitative I..ansuage tests). The Bre-Readins Skilla
cduposite is a tota.l acore inclﬁding Auditory Memory and’ man:l.ns tests in add:l.-
tion to the above-named skill area tests. 'mere is no Readins 31:111: COmposite
_for the Spanish version as the Rhyming 'f_,eét was not ‘amenable to tragalation. :
‘,COmpariaona were made ofs |

1. Bilingual Program pupils tested in English and those tested
in Spanish. :

2. Bilingual Program pupils tested in English and a comparison
- group of Spanish-surnamed regular kindergarten pupils, in-
cluding the TOBE comparison group.

b Bilingual Program pupils and Spanish-surnamed All-Day Kin-
dergarten Program pupils at Vieau School.

The outcomes are presented graphically in Figure 4, Statistics are in
Tablj IV, Appendix. Findings revealed thats

- performance of those tested with the English and Spanish
© yersions did not differ for the total program or within
schools in Visual Skills, Language Skills, or Pre-Reading
Skills Composite.

-- performance of bilingual pupils and Spanish-sumamed com-
parison pupils at Vieat School did not differ. The Vieau . e
Spanish-surnamed comparison group did not differ from the —
combined Bilingual Program kindergartens. :

-- the total Bilingual Program rating was "average" in all
skills on the Performance Rating based on national norms

48
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~ for the end of kindergarten, largely because: of hiéh Scores .

‘at Vieau and Allen-Field. N I o

3" =— Bilingual Program ‘total mean score (62.37) on the Pre-Reading
S - Skills Composite was significantly higher than that of 779
9 ' pupils in the Title I All-Day Kindergarten Program (57.07).

ST S P S
fig.4 - KINDERGARTEN PERFORMANCE ON THE METROPOLITAN
- READINESS TESTS , 1976 U AR
Lk U A T
. Hi "._,............ b’: :e
m -n...?............. 'n' -‘/
f aerage | T . ’: o
ol T R o ég
g . S . ) .
= 9 : . L
x 40 :
ac & . - :
= 30 - Low * - :
; ’ ‘v ;IH;N ' > , m ‘o;ooooooooo
2 AV";EEQ m:i?: ’ . gy .. ° ..:..::: A“':;:'.&S-Zb [ . IYYIYY
) | ila
10 Low Low —
O~ TRE-READING SKILLS-COMPOSTE VUL . _LANGUAE. e
EZZABILINGUAL KGN » ENGLISH VERSION
SPANISH-SURNAMED - EETEET) SPANISH VERSION

COMPARISON * EESEREL SPANISH-SURNAMED NON-PROGRAM
MEEIE TITLE | ALL-DAY KGN S COMPARISON GROUP

" PR= PERFORMANCE RATING BASED ON NATIONAL KORMS FOR END-OF-KINDERGARTEN

. . . . b - .
—- confirming past findings, length of kindergarten day (half
- <_day or all day) was not a factor in Bilingual Program per-
formance on the Metropolitan Readiness Tests. Both half-
day and all-day programs were represented in high scoring
and low scoring schools. ‘ ,

-- compared with Bilingual.Program pupils, regular kindergarten
Spanish-surnamed scored lower on the TOBE pretest and at the
same level on the MRT posttest. However, pretest perfor-
mance on the TOBE, General Concepts, was not a reliable pre-

. | -36';_'
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" dictor of end-of-kindergarten performance on the MRT. The

- correlation was 0.32. R2 was 10.1, indicating that perfor-
mance on the TOBE accounted for only ten percent of the
variance in the two sets of test ‘gcores.

-- on the English Pre-Reading Skills Composite, Allen-Eield

. half-day kindergarten pupils scored significantly higher
than Kagel(pr Pierce pupils. Vieau scored the same ‘as
Allen-Field but not significantly higher than the others
because of the small number tested at Vieau (Table V,

There were three'half-day and, two full-day'Bilix@ml Program kindergartens

at fonr schools. The majorlty of the 106 pupils (62 percent) were Spanish-
dominant. As a group, they tested just inside the lowest qua.rter of the national
population on a pretest of general concepts: andin the average' range of the
‘national popnlation on an 'end-of-year test of' scnoel readiness sl;i.lls_. All
tests were administered in the child's dominant language, Spanish or English,
and the two langtz:age groups did not differ in. perfoma.nce. Year-end results
compared favorably with those of Title I All-Da& Kindergarten pupils. A,llen—l
Field scored highest on the fre-Reading Skills Composite. This difference was (J
not related to time'spent at school (half day or full day) nor to the years of
program operation. The Allen-Field and other Bilinguel kindergarten teachers
and supervisors emphasized that the superior test perfermance of Allen-Field
"pupils was a demonstration of optimal classreom support. The Allen-Field
kindergarten had these advantages over the'othere: more.adults in the class-
"room (full time = one bilingual aide; pert—time daily = one,Learning-Center
aide, ene,reading readiness teecher, one student teacher, and one Neighborneod

Youth Corps student), an experienced teacher, new facilities; ample materials,

-377’
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more pupils who had {presch_‘oél vor‘-’Hea‘d Start équrier;ce, and moré-pupilé Iw_hose.
, bioth’ers ‘or sisters had been in the prograxﬁ.' The erucial fagto.r‘ ;ras believed
to be the number of tréihéd adults available to cover thé ch'rric_uum in two - .
Languages. SR o - ¥ s

, b
- coe

.. ?l‘
. T,
i e
1
i
i -
H —~—r—
. i 2, b '
:
A .
b
!
-

. A\ 1
e 5
b2 P




'.l‘he six project achools each had one bili.ngua.l lower pr:l.liu'y claasrocm.
Vieau had two. teaehers a.nd an aid97 Other claesee hp.d one teacher a.nd a.ida. o

-

','-,':',—- '_ . B o f"' N

Lower primary wpﬂs vere tested individualli with the J‘amea La,nguage m_ L
. nhance Teat, which-classiﬁed tham into cane of"ﬁ.ve linguiatj_c sroups m N

I T

English. Reaults enabled teachnra to group o

' instmction in their piTst language ' In previotm

uage Arts, Spanish Language Arts, Mathematlcs, Soclal Studies, Science, a.m_l
: Writing. Pupil read:.ng levels wgre collected on.four;occasibna.‘ At the en
of the year, Engiish-spedki./ng 'puxhails were tested with the Metropolitan
‘ment Tests, Primer. With the p‘eniission of the publisher, a épamsh ransla-

tion was made of mstmctlons for the Numbers Subtest for which no- reading was

- required. Perfoma.nce of Bilingual Program pupils was compared with Spa.nish-

surnamed pupils in the regular lower primary in’ Wbchools and with Title'I
achievement. Within the Bil:mgual ngram, _perf ?ce was stud:.ed in terms . ) -

of length of time in the program and 'I‘itle I involvement.



‘ Pthdings _;fﬁ .

-

James LAnsuage Dominance Test . oo

-

of the 138 u ils tested, the 25 percenx who were Spanish—dominanx or .
‘bilingual with Spanish as a home language were taught to ‘read first in Spanish.
The rema:l.mng 75 percent learned to read initially in. English.. While developing
readlng skllls in their first laqguage, all children were acquiring comprehen-
sion and speaking skills in their second language. Fn.sure 5 and Table VI, N

 Appendix, show the language category dlstrlbutions by school.

flg ,5 I.OWER PRIMARY CATEGORIES

JAMES lANGUAGE DOMINANCE TEST FAl.l. 1975 S
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;. Monitor Tests ) I
ik B o

]

%:{: . .lw : . N . B /

o Teachers were asked to report ﬁhe reading levels of lower prima.ry L J

\ pupils in November, January, March, and June. Table viI, Appendix, . ﬂ -

' ' '~ shows the percent of: Engliah-donﬁ.nant and Spanish-dominant pupils e '

J‘&g’wﬁ 'A v reported at each reading level in both English and Spani :

) - -pr:l.mary pupils generally spent all yea.r acquiring readi.ps‘- sk:l.lls :l.h

their dominant language. : Seven of the 63 Spanish—dnml.nant and three of L

the 76 mglish-dnminant lower primary pupils reached Level 8, ths cri- o ﬁ

terion for switchins and were reading in both la.nauages at. the end of ‘

theyea.r. ’&' Lo R . ’ss .‘

_ In Juns, media.n rea.ding levels, based on book level, were 5 0 for _. |

| English-dominant a.nd Se 5 for Spanish-donﬁ.nant pupils. Half of a group .

" lie above and half below the median which is’ the middle ra.nk Figure 6

| illustrates the median reading levels of Spanish-dominant and Emglish-

! domina.nt pupils in their domina.nt and second languages at the four
‘monitoring periods. It is a picture of steady progress. .

[ 4
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. Ite.ms for the November math monitor were selected. from program ob-
Jjectives by a teacher comittee. One hundred and forty-three pupils in
six schools took the 16;item test. School mean scores ranged from 9.5‘
to 14,7 items correct. In spring,} 108’p\ipils (all except Pierce échool) .
took the ESEA Title I monitor test for the lower primary math pro.]ect .
with two 1tems fo;' each of nine obJectives. Sixteen Title VII lower |
primary pup:.ls were enrolled in the Title I ma.th project. B:Lhngual

Program perfomanqe is compared with Title I perfoma.nce in Table 6.

TABLE 6

COMPARISON OF BILINGUAL PROGRAM AND TITIE I MATH PROJECT

LOWERPl;IMARY PUPILS ON SPRING 1976 MONITOR TEST
. %. ﬁ‘" - , § 2! ‘v‘ R
Percent Achibyement oY
N Objectives . SR

1 2 3% 5 6. 7 B 9

 Bilingual Pupils 18 78 78 82 8 91 47 81 71 8
- Title I Math Pupils | 506 71 T4 63 75 64 52 T2 63 69

Alingual Program achievement was greater on all objectives except the
concept"Qf proportion, .Objective 6, which had not Eeen covered in one

of the two Title VII math textbooks. .

3. Social Studies ‘. Y
_ - e
Social studies was monitored in December with eight intclass test

_items selected by a teacher committee. The monitor was de'signed as a

groizp activity. Over 50 percent of the pupils in each school responded

f 9%
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{

AS.

correctly to half or more of the quest:Lons. Pupn.ls had the ‘most
trouble ar;swer:q.ng, "Where do you 11ve?". '
Science . L, »

The science monitor kwas a groﬁp activity covering three iffems
selecﬁed from objectives by a teacher committee. Foui' of six schools
pari“,icipated. Fifty percent or more of pupils _responded correctly to "
all items. Grouping by property was the most difficult task.

&

Second Lariguage

'Thr_ee -schools. recorded the second language achievement of 60 pupils

in November. ' Comprehenslon and speaking skills were monitored. The 22

for whom English was ‘a second language were ahead of the - 38 Spanish as

a Second Language pupils in almost all sk111s, Tables VIII and IX, Appen—

dlx. This outcome would be expected as a result of their da:n.ly immer-

sion in English speech and culture. Teachers at all grade levels found

‘the checklxst tlme consyming and difficult because of a lack of speclf:.c

d:l.rectlons for assesslng the various items.

Writing
Near the end of the,ye%a.r, lower primary pupils were asked to print

-

theii' own f“ﬁ‘st and last name. .Five bilingual schools participated.

School averages ranged from 1.65 to 1.85 on a two-point scale (one point

for each name printed correctly).

Metropolitan Achievement Tests T %

In May, teachers;edministered the Metropolitan Achievement Tests, Primer,

to English-s’peakihé pupi_l_s. Monolingual. Spanish pupils took only the Numbers

- 4 -
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- - Subtest, which did not require reading and which had been translated with the

publi_she_x"s permission. Comparisons were made 6fz

1. Bilingual Program pupils tested in mathematics with English
-.or Spanish instructions '

2. Bilingual Program pupils tested in English and a comparison
group of Spanish-surnamed pupils in regular lower pr:’una.ry
classes at Kagel and Vieau Schools .

3« Bilingual Program pupils enrolled and not enrolled in the
Title I Math Program

r

3 . »

4, length of time in the Bilingtml Program, one year or two
years ' ‘

Se 'B:legual Program and Title I Elementary Mathematics Program

6. Bilingual Program and Title I Reading Center Program
’

'I‘he outcomes are presented graph:.cally in Pigure 7 . Statistics are in

Tables x, XI, XII, §nd XIII, Appendix,

09
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" fig 7 LOWER PRIMARY PERFORMANCE ON THE METROPOI.ITAN
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g »
-- compared with Spai'ﬁs'h—sumamed hon-program' pupils' at Kagel and
Vieau Schools, Bilingua.l Program pupils: .
1) in kindergarben, 1975, scored the same in
o MRT Language and Numbers and/higher in Word
v Meaning. _ ’
" 2) in lower primary, 1976, scored significantly
higher on all MAT Tests, Listening for
Sounds, Reading, and Numbers.

\ _Thie outcome suggests that the initial two years of bilingual -
*  'instruction may have a positive cumulative effect on the
acquisition of Engliah reading skille and math concepts.

‘== pupils who had spent two years (kindergarten and lower ,
prinary) in the Bilingual Program were compared with those
" who were in one year (lower primary only). Those in for two
years scored significantly, higher in Reading. 'l‘here was no
difference between these grcups in Listening for Sounds and
L Numbers. It could indicate that one year imn the program had
o0 ' a positive effect in these areas. However, statistical
. %% 7 ‘studies indicated that the Numbers Test was not & relia~
. ", . ble predictor for the MAT Primer (R= =3.5 percent)

. @ .. == there was no difference on the Numbers Test between Bi

_ Program pupils enrolled and not enrolled in the Title I Math
s S Proyam. . .

R 3 -
fupils made good progress in lea.rning to read in their dominant language
:%_ and.i.n acquiring speaking and comprehension skills in their second language.
'.l‘hey (perfo:me} within the national average range on sta.nda.rdized tests of read-
:Lng a.nd mat.hematlcs and scored higher than a Spanish-surnamed non-program group.
By these criteria, the goal of grade-level achievement was attained in the
overail loi,rer primary program. o . '
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Middle .Primary _

Vieau ‘had two middle primary classrooms The remaining five schools had

one each. At Holmes. School middle and ' pper primary pupils were combined in a

single classroom. Each classroom had i .;ﬁilingual teacher and bilingual aide.

Pupil achievement was monitored using lOcally—developed tests on pro.ject

' ob,jectives selected by teacher committees. Subjects covered were Reading

Second Language Arts, Mathematics, Social Studies, Science, and Writing. In

spring, English-speaking Title VII pupils and Title I pupils were glven the

Metropolitan Achievement Tests, Primary I. Spanish-speaking Bilingual Program

pupils had the Mathematics Subtest only. This test did _not require reading and

the instructions were translated with the publisher's pennission.

Findings

Monitor Tests

1.

J . % . " ) "

Reading | : By

Pupils learned to read in their dominant 1anguage, English or ,. &

Spam.sh. During middle primary many pupils were ready to begin reading

in the second language. Teachers were asked to report the reading “"-i-'

r

levels of middle primary pupils in November, J anuary, March, a.nd June.

Table XIV, Appendix, shows the percent of English—dominant and Spamsh—

dommant pupils reported at each read:Lng level in- both English and

62 -
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Spanish. ' The two groups made almost parallel progress in thelr f1rst
o ;

' development. ' S ' _ 4

language. By the’ eﬁ’& “of the year, Level 8 or higher had been attan.ned

by %9 percent of Engllsh-domna.nt pup:.ls a.nd 4Y4 percent of Spa.nish-
iy
dominant. Level 8 is the level i‘ecomended for the switch to second

A e

* language read:.ng. However, 55 percent .of Mglish-dominant were read:mg'

Spanish, ind:.cating some switching. p@,pw ;pvel 8 - Only 23 percent
Spa.nish-dominant puplls were reading mglish, :Lndicatmg a delay of ! ‘
switch:ms in some cases. Such a delay is indicated for instance when

sgcond language comprehension skills and orail ﬂuency need further

¥
In June, median reading levels were 6.9 for English-dominant and 7.1
for Spanish-dominant pupils. The median is the middle rank. | Ha]:f o__f“I
the p\‘ipidls were in higher levsls and half in lower levels. Figure 8
illustrates the median reading‘ levels of Engiish—dom‘:i,na_nt and Spanish-
dominant impils in their dominant and second languages. At the end of
the year, Engllsh—dominant reading levels were close in both languages.
Spanish-domlnant pupils were almost three - levels lower in Engllsh than

in Spanish.

63
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2 _zmthemétics . o : v
/ T ’ In November* - middle primary pupils were tested ‘on nine object:.ves

\Q‘elected by a te;cher committee. School mean scores ranged from 5 5 to

-» '.14.9 items correét on the 17-item test. In spring, 116 pupils took the
monitor test for the ESEA Title I middle primary math project. Twenty;'
four BiWal Pi'ogz:am midaie primary pupils v‘:ere.served by the Title I
Math Project. r'I.‘he"'te'sd: had two items for each of nine objectives.

- Bilingual Program performance is cémpared with Title.I mrfo@ée in

<1t

" Table 7.

- TABLE 7 , -

g - COMPARISON OF BILINGUAL.PROGRAM AND TITLE I MATH PROJECT
MIDDLE PRIMARY PUPILS ON SPRING 1976 MONITOR TEST

v . -

Percent Achievement .

Objectivesn
1 23 & 5 6 7 8 9
R Bilingual Pupils 116 -T2 E:n 3% 65 79 T4 80 u8 83
.Title I Math Pupils 798 - 81 8 61 66 8% 81 82 80 79
Bilingual Progfam pupils appeared to have trouble‘wit'l'.x Question 3, 7« '

place value, which was related to reading comprehension; and Question 8,
[ ~.
the concept of proportion, covered in only one of the two texts in use.
Otherwise, Bilingual Program pupils were ‘elose to Title I aéhieyeinent

- and excelled on Item 9, recognition of the value oqf icoins.

3.t Social Studies

Social studies was monitored as a group activity in December.

Seven in-class test items were based on objectives selected by a

- 51 -
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: Sclence

verro.rs were made in grouping in serial’ order according ,to:'propei*tya .

A : .
teacher committee. Four of the slx schools partlcipated. About half ’

the pup:Lls knew 50 percent ‘or more of the 1tems. They had the greatest

" difficulty with "Describe weather conditiohs in dJ.fferent parts of the

world".

N d
R .
The sclence xnom.tox‘r was a grox‘p Actlnty covermg six objectives

selected by a\teacher committee. All- scnoo\-ii;arﬁtlclpated. Over half

K

the groups were correct on an average 4.5 of ‘the six items. Most

v
v

Second Language
Five schools monitored the second la.nguage achievement of 105 pupils

-

' _ in November.‘ Engl:.sh was the second lgnguage of L4y pupils and Spanish

of 61. As shown in Tables VIII, X, and Xv, Appendix, English as a

second lmguage' was -developed m'Qre ‘rapidly than Spanish. Reading” and

) wr:iiting in the second language had been started by 13 in En'glishvand 27

in Spanish. - I :

i
Writing
I_n a fall ihoxi'j';‘t?r\,‘ pupils were 2sked to write a sentence about

~

Tha.nksgwing in thelr dominant language. The sentences were rated on

1etter fonnatlon, spellh.ng, punctuation, capitalization, a.nd content e

for a possible maximum score of five. 8ix of seven classes partici-

pated. Mean class.scores ranged from 2.3 to 4.96.

. . . . ; ‘. }.I.
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Metropolitan Achievement Tests, Primary 1

In May, teachers administered the Me:brobolipa:n Achievement Tests,»Pr:Lmary
1, to all English-speaking puplls.. The tests were inciuded in the ESEA ﬁtle
. I testmg.program. Monolingual Spaniah pupils took only the Mathematics Sub—
’ te;t, which did not require reading and for which :.nstmctions. had bepn trans-

lated with the publisher -} pennisaion. Comparisona y;ere made ofs

1. Bilingual Program and 'ritle I Read:.ng Center Program

2. Bilingual Program and Title I Elementary Mathematics Pro-
- gram pupils.

3. Bilingual Program pupils tested in math with English or
Spa.nish mstructions.

4, length of tim# in the Bilingual Pi'ogram, one, two, or
three years

" The outcomes are 5fesented graphically in Figure$9. Statistics are in

" Tables XVI and XVII, Appéndix.
]
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~ fig.9 " MIDDLE PRIMARY PERFORMANCE ON THE METROPOLITAN
* ACHIEVEMENT TESTS 1976 S y

80— —\
. - ‘“'g-hu-;g::::::::::::::::::. .- ’
10 Average —— - — - o
) ’ . 62-63ecccsccccscescsccce ) 82--0-000---ccc;cc‘cccccc'cc-
- B0 . ' High -
. 57-580000500.-000ooooo_ovoooooo
' ; Average
& 50 o
= ) 46-41¢ |
= 40
e _ 1
= Low
g I K
' ' Low
‘2
) [
10 -~
B
0 e
- TOTAL READING |
- [EXXZZXBILINGUAL PROGRAM ~ 2002 BILINGUAL ENGLISH
EZZZZ22 TITLE | READING CENTERS BILINGUAL SPANISH ,
OBNED TITLE | WATAEMATICS PROGRAM
PR= PERFORMANCE RATING BASEO ON SPECIAL £ND-OF-YEAR MIDDLE PRIMARY NORMS
According to special end-of-year middle-brimar'y‘ norms bgsed on natiqnal
. »
norms: ¥
-- on total reading, Bilingual Program pupils scored higher
(Stanine 3) than Title I Reading Center pupils (Stanine 2).
Both were below average on national norms (Table XVI).
\‘ . N N : . . . .
o ) ~=- on total mathematics, English-dominant Bilingual Program
. pupils scored higher (stanine 5, ave;‘age) than Title I
c _ Elementary Mathematics pupils (Stanine 3, ‘below average)
but Sphnish-dominant Bilingual Program pupils scored lower’
- _ (Stanine 2). . o . :
y : o )
According to length/ of time in the Bilingual Program (Table XVII): . g
-- there was no si.gnificai'.lt difference in reading écores of, . l
pupils_who were in their firs& "second, third, or fourth
year in the program. . -
R .
. '
- .54 .-




-- there was no significant diffefence in mathematics scores
of English-dominant pupils in their firat, Seeond, third,
or fourth year in.the program. ' ?

' == there was a significant difference inemathematics scores
: of Spanish-speaking pupils. Those in their second year in
¢ the program scored lower than those in their first year or
third year. . ' .

-
v ~

Summary

Most middle >prima.ry pupils were only(one or two levels ahead of lower
primax? pupils in figst language reading by the. end‘!olf,',‘lghe year. About 196 per-
‘cent had also begun reading in their second languagebpn a stancié;rdized test

of English reading, they scored in the low range on national norms but hizher

than Title I Reading Center pupils.

In mathematics, English-dominant pupils scored in the averagé range on ¥ '

national norms and higher than Title I Mathematies Program pupils.

'Spanish-ﬁominant pupils, particularly those in“their second 'lyea.r in the
progfam, scored low in maphematic.s. The lack of a Spanish textbook correspond-
ing to the English Addison—Wesley i\nathematics.series was at least partially
responsible for the difficulties encountered by Spanish-dominant ‘pupi‘]‘.s,k |

: accordirfg to the elementary supervising teacher. The project dix;éctor suggested
: i B .

N ';'s mathematics should be taught according to the rec(m;‘neﬁdations N
- based oneéearch by Muriel Saville-Troike(1). o
o . A Y :
ifhatever the dominant language of the child, BR@matical
. computational skills should be first developedgignglish .
since advanced work in mathematicg will probabdily :
in this language and later switching of these s
difficult. The other language can and should be used for
. non-computational purposes (recognition of number words,
© simple counting, giving addresses, ete.) . . .

N
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Computational skills should be -developed in English, as
explained in the design section above. Students continue
to perform basic mathematical processes in the language in
. which they first learned them, 'and more advanced courses
. - in mathematics will probably. require the use of English."

Chn
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A T | .‘ Upper Primary |
There were upper primary pupils at six schools. Allen-Field, Kagel, ahd

~ Pierce had one classmom. Vieau had one upper prmary and one middleﬁmpe

primary clqas; Holmés and Twenty-seventh Street each-had one mixed middle/

" upper prmar'y classrooxfl. Pupil ach:.gygment was monitored on pro:ject objectives

‘selectedﬁ by teacher comittees. . Sub,jects covered were Rea.d.ing Second Language

| Arts, Mathematics, Socigj‘ﬁudies, Science, and Writing. In spring‘.\the Metro-

politan Achievement Tests, Elementary, were adm:lnistered as part of the City-

Wide Testing Program. With the publisher's pennissi_.on‘, instruet:!_.ona for the

non-feading'sectioﬁof-the .hat.hematj.cs tes£s were translated for monolingual

Spanisii puﬁile; "Pruebas de Lectura" tested Spanish reading at the end of the

year.
B
Findings
Monitor Tests ' ~
1. Reading '

Teachers were asked to report the reading levels of upper primary
pupils in November, January, March, and June. Table XVIII, Appendix,
shows the percent of English-daminant and Spanish-dominant reported at

‘ - each reading level in both English'a.nd Spanieh.
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5.

Criterion and achieved.reading levels specified in objectives for
the end of primary are shown in Table 8 and reflect.the June report.
§ TABLE 8

END OF PRIMARY READING LEVELS

: English Reading levels ‘ Spaniéh Reading levels
GroRp Criterion _ j é%iterion '
,%i&ﬁ "~ Level Actual Level Actual
English- 8-12 78 percent 1 level Nov=level 5.2
Dominant achievement ' per June=Level 7.8

: ' semester ,

Spanish- 6 or 28 percent 8 or 91 pefcént

Dominant “higher achievement higher achievement

Criterion reading levels in their first language were reached by

large proportions of pupils. English-dominant pupils who could read

vSpanish achieved the gain of one level per éemester, but only

41 percent were reading bilingually. Most.Sptmish-dbminant pupils had
not reached the criterion level_ip Engiish reading, but 75 peréent
ﬁerefreading bilingually. B -

'In June, the median first language reading leveis were 8.8 forb'
Englis}}-dominan'tf and 8.1 for Spanish-dominant. The median is the
middle rank. Half of the pupils were in the higher levels and half in

“ . .
lower levels. Figure 10 illustrates the median reading levels of

Spanish-dominant .and English-dominant pupils in their dominant and

second languages. It shows steady progress thrdéugh March followed by
- . o
lower Spanish levels for épanish—dominant pupils and lower second lang-

uage reading levels for both groups.

#

°
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2. Mathematics
‘ In‘November, upper brimary pupils were tésped on a 25-item quiz
.é;vering nine objéctives selected by bilingual teachers. In spring,
96 pupils took the monitor test given to ESEA Title I ﬁpper primary
math project pupils. Ten Bilingual PfogramAupper primary pupils were
enrolled in the Title‘I Math Project.A The test had two items for each

of nine objectives. Bilingual Program performdnce is compared with.

Title I performance in Table 9. .

TABLE 9

'COMPARISON OF BILINGUAL PROGRAM AND TITLE I FLEMENTARY MATH
UPPER PRIMARY PUPILS ON SPRING 1976 MONITOR TEST' .

.

: Percent Achievement

e Objectiveé‘; ' -
;12 3 B 56 7 8 9

2

LJ

-

. Bilingual Pupils = 96 6h 58 60 76 67 T2 49 61 81
TitleAIiMhth Puﬁils 1, 104 66 65 75 79 \70 ‘59 65 69 88

Bilingual Program achievément was close to Title I and excelled on
Item 6, vriting an addition and subtraction sentence for number lines.
Less than 50 percent of bilingual pupils were able to:find the sums

-and differences of one- and two-digit numbers without regrouping.

3. Social Studies

Social studies was monitored as a group activity in December. Ter’

questions were based on objectives selected by a teadher comrittee.

ee schools participated. All groups were successful on more thaﬁ .

76

- 60 -




. 'Jhaffifhe.{tehs. hDefine'the tehn thhnic group'" was the most diffi;
A culf-item in terms of err;fs. | | |
4. Science
| All'schoqls monitored science by setting up two experiments sué—
gested by the teachef committee. As claésroom groups, pupilé performed
seven tasks which were about 50 percentlsgccessful in térum 9f pupii _ -~
pari-;i'cip'at_io’ Recording ’pr'edictions a.nd results was fhe aétivity 1n

whiég fewest knew how to participate. ’ ' .

5. Secdhd Language
| In November, four schools monitored understaﬂding and spéaking in
.the second layguage of 82 pupils, 23 in Eriglish (ESL) and 59 in '
v”i . Spanish (SSL); Sixty-nine percent were successful “in 511 ESL-items and
.ﬁyﬁ‘ .52fperc§nt knew almost all SSL items.f . |
o Fortyquuf ﬁupils were monitored in second language réading. Eighfeen
-_ESL students. were rated 33 to 83 percent successful and 26 SSL students
~were 61 tg 100 percent’successful;- |
‘Twenty-eight’pupils, 14 in each language; were monitored in second | ,
language writing. They were rated 21 té 100 percent succe;sful on

English items and 21 to 85 percent successful on Spani VIII,

IX, and XV, Appendix, contain details.

i

Metropolitan Achievement Tests, Elementary

Upper primaf% pupils were tested by'classfoom teachers as part of the City-

»
.

. e _ . L
Wide Testing Program. Monolingual Spgé;sh pupils had only the mathematics

subtests, which did not require readihg'and for which Spanish instructions had
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had beern written with the publisher's permission. Compariéons were made of:
1. Bilingual Program and Title I Reading Center Program pupils

2. Bilingual Program and Title I Elementary. Mathematies Pro-
gram pupils )

3;- Bilingual Program pupils tested in math w1th Engllsh or
Spanish 1nstruct10ns : :

4, performance of Title VII pupils in or not in Title I
reading and math programs .

5, performance of Title VII pupils in or not in Bilingual
Reading Centers

Outcomes are presented graphically in Figure .11, Statistics are
indTables.XIX, xx; and. XXI, Appendizx. .
s
- :
Findings revealed that:

in reading tests, Bilingual Program pupils scored higher

‘(Stanine 4, average range on national norms) than pupils

in the Tltle I Reading Centers (Stanines 2 and 3, low, on
national norms). ~

—- in math tests, Bilingual Program pupils scored higher
(Stanine 4 on national norms) than pupils in the Title I
"Elementary Mathematlcs Program (Stanlne 3 on natlonal
norms).

- ﬁizplls tested with Spanish instructions on math computa-
tion scored lower (Stanine 3) than those tested in English
(Stanine 4),

A -~ Title VII bilingual pupils in Title I Reading Center and’
. _ Mathematics Programs did not score differently than those
in the Title VII program only.

- puplls who &d not attend the Bilingual Readlng Center
scored higher than those who did.

-— the Metropolltan Achievement Tésts, Primary 1, taken at’®
the end of middle primary, had statistically significant
correlations with and were good predictors of reading and
mith achievement on AT Elementary at the end_,of upper
primary (N=57 reading, 62 math, .r=.057 and R°=32% both
math and reading). ’ ,

°
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11 UPPER PRIMARY PERFORMANCE ON THE
METROPOLITAN ACHIEVEMENT TESTS, 1976

12 -
o 11500 s0s0escce
MR - . |
"m 9500..00000000 (LY X ngh - BIUNGUM PROGRAM E
% b TITLE | READING CTR. =
g0 4—High  g0ofleeereerera— | @R BILINGUAL READING CTR.
s - | S - 'PR- PERFORMANCE RATING OF
T8 10 469-10sccccssscsceccers ~ SPECIAL END-OF-YEAR -
- & - Average .NORMS BASED ON
= " Thverage R S NATIONAL NORMS
) E : ‘“-45. “_o_oooo. C
= U-35 1 oo,oo’@‘i;‘oo '
0l
. : — . Low : -
. 20 T Low . 3 .
TOTAL READING MATH .

These findings guggesi‘that Bilingual Program pupils were served very, well

by the materials and methods used within -the bilingual classroom."waevef;

-~ . .
pupils who received‘special instruction because of lack of skills outsjide the

classroom may have profited'from it. PFurther study of the effect 6f¢instfuc—

‘pion outside the bilingual classroom would be in order;.

’

[y

Pruebas dé Lectura

goal for the end of primary.

. Guidance Testing Associates' "Pruebas de Lectura", Level 1 (Grades 1 and 2) or

DS

-

The development of reading skills“in both English and Spanish was a program
. o )

~Testing for Spanish reading ability was done at the end of the year with

L2

Level 2 (Grades 2 and 3), according to Spanish reading level. Results are

- 63 -
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detailed in Tables XXII and XXIII, Appendix, and p@gﬁﬁredldn Figure 12,
. . . - v .‘. . v

Fdrty pupils took Level 1. The mascimam possible total reading éeore was -
80. An analysis by laagﬁage dominance revealed that Spanish-dominant“pupils A: ';g
averaged 65 3, b111ngua1 averaged 57.4, and Engllsh-domlnant averaged 45 1, in o
_‘ the expected order. ‘ ;§

At Level 2 the 53 puplls averaged 63 8 of a pOSSlble 110 on total readlng.
Thls score ranks in the 95th percentlle on tentatlve norms developed 1n
cNew Ybrk Clty for thlrd-grade Spanlsh—Speaklng puplls in Engllsh language _
schools. It is between the 60th and 65th percentile d? urban scores for thlrd

3

grade on an 1sland-w1de admlnastratlon in Puerto RlCO 1n Spring 196753) .

fig.12 UPPER PRIMARY Acmcvmcm wN -
~ " SPANISH_READING, PRUEBAS DE LECTURA, 1976
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Theoe comparlsong aze ev1dence that the program met its goazs for Spanlsh N
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'mance returned to grade-level achievement. . ~

: ' . - : £,
. . . / R ) “g

: , -
By the end of primary, Bilingual Program pupils scored in the average range

on sta.ndardized tests of E‘nglish readlng and mathematics. 'I‘he previous trend _’ o

" toward a lag :|.n grede-level performance at upper pr:.ma.ry did not occur., In-

stead, a lag was in endence at middle primary when many pupils were :Lntroduced

to second’ language reading In past years when ‘the switch was made at uppei'

pr:l.max_'x., the lag was ascribe to tempora.ry interference, as fourth—grade perfor-

v{-' .’.
0 ’ ’ 0%‘

Bilingual Qrogram pupils demonstrated higher acl'rlevement than pup:kls in

Title I Reading and Mathematics Progra.ms Their Spanish rea.ding achievement
was high compared with a similar group in New York and above the media.n for
Puerto Rican pupils. Goals for first a.nd second la.nguage progress and ma.th
acl'uevement were attained. “ ’

Achievement in the areas of science and social studies was tested only in

group monitor gessions., The facts that only half the schools participated J.n

the soc:.al studies monitor and only half the students participa ed in the

...science -moni-tor—suggests_~that-these"areas*need to be ineluded 6/ & regula.rly

scheduled basis to insure grade-level achievement. .

. »
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" VT . Additional-Data---———

Spanish Reading S

The evaluatlon of Spanish readlng at the primary level has been dlfflculp

because teachers found the few exlstlng 1nstruments unsultable to the currlculum
and irrelevant for thelr populatlon. Several steps were taken_this-year to

- solvexﬁhe problem. '
' - .

"ﬂh The System for Objectives—Based Evaluation of Reading-Spanish (SGBER—

.“;) was adopted by the primary staff A teacher committee

d obJectlves for each grade level from a pool prov1ded by the

system's author, Ricardo corneJo. The.publlsher, Science Research

Assoclates, Inc., then prlnted tests for Grades 1, 2, and 3, with -

v three items for each objectlve. They will be used as placement and,f'

| posttests startlng 1n-September 1976 Durlng the summer, a staff Y

'teacher developed a Spaulsh Readlng Contlnunm and a series of qulzzes

based on -the selected obJectlves, and the supervising teacher developed
- ,

B
LA

a mld—term monitor test for each grade level.
: W

2. The problem of assessing Spanfsh reading comprehension.was tackled‘by
Dr. Oscar Oze%e Professor of Spanlsh Uhlversity of wasconsln—Madison.“

. For his college students, Dr. ‘Ozete had developed the Readlng Input

Test (Structure) and the Paraphrase Test(3) (Meanlng}Z The work w&s

initiated to meet a need for tests of reading comprehen81on speclfl- 3
' fe» :
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JRERE ¢
ca11y f1tted to the “blcultural/blcognltlve learnlng style" of

Spanish-Anerlcan students, whlch is humanlstlc rather than analytic.

.9

Language and heritdge were also. cons1derat10ns in test deVelopment.

ﬂ S d%he tests are bu11t around a selected.paragraph whereln every ,fo
fifth word 13 a test 1tem."THe InputrTest utlllzes a modlfled‘Cloze

R T - ' “I
- . procedure requlrlng the student to -choose between the correct response

and a d1stractor. The Paraphrase Tes} is & three—ch01ce multlple—j
. L L ch01ce test of the meanlng of words and phrases from the same paragrapha

¢

Dr. Ozete aéppted the. test for the Blllngual Program upper prlmary

puplls,~us1ng a paragraph seleéted by a staff member. Follohlng a. S /
‘ f1e1d %est on Bdllhgual Program fourth and fifth gﬁaders'at Vleau ’
D School, “he fonmat was mod1f1ed. o g w-' B ;A‘\

] °

ol '; ‘ Upper prlmary B111ngua1 Program pupals were tested in June at four

: schools. Statlstlcal analyses’of the Vieau f1e1d test and thlrdhgrade
’ ./ L - a

BEI test sho d p051t1ve correlatlons (81gn1f1cant beyond the 01 leyel of
: BERVERN %
'cohfidence) between tHE‘subtests and totaI“score and between .1 age .

. LR

: domlnance and Spanlsh readlng levels. Test scores were not correlated\ ,','
slgniflcantly w1th sex. As shown in Table IXIV, Appendlx, third

'-f g . .
o A &ssraders found the test much moré'dlfflcult than the fourth and flftbz/ e

) grade £1e1d test groups. ' The concluslon from the&pllot year is that

..

the format and readlng selectlon could not be %;ed by thlrd gradérs. o

' 'Durlng the next year, the test w111 be modifled for third grade, the
|

- o

cruclal year when the. maJorlty of pupils are introduced to readlng 1n

_fthelr secqnd language.- Addltlonal tests of Spanish readlng akllls w111

' gbe develgped at a var1ety of readlng levels for the. speclflc learnlng

_ ¥ . style of, thisg}llnsuélaprogram populatlon.
. - " ’ .‘ . D

o
s
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" Pupil Attitude

hd
-

ya . . .
> Ll . N

7}‘%{_ Coe x

v " Of the" eight elementary BilinMogram goals, two deal with att1tudes~

"To cultivate ifx Spaoish-speaking p1¥s a pride in their natlve languige and
culture and a more posltlve self—image ‘as they make the "transrblon ‘bo another
culture and language" and "To promote in the Eng]&i:h‘;speaklnf children a -. /'[ ‘. -
personal awareness and respect for the cultura.l values of the Spanish-speaklng o
people"." lThese attlmdes*were assessed at the end of third grade by comparing
samples of program anc‘l non-program pupils. et ,. T

o~ . .
R . . RN

] _ : : -

-

~ -
Pri.marLSe 1f-Concept Inventory

)

The Pr:x.mary Self—Concept Inventory, a test. measur;ng self-concept relevant '
&

to school success, was adm:l.m.stered by -a bg.iingu%l tester to one thlrd-grade :
- elass at two northslde and two south91de schools. One on each side was a ¥ ®
‘Bllingual Program class and the other school had Spam.sh-surnamed p\;,pxls but no
) bllmgual program. Puplls ‘were {skea 'Cpo mark the ch:le most 1 'i‘.hemselves
in 18 boy . or glr£ plctures of ‘pupils in pos1t1ve or negatlve x’iles. No read:Lng
was requ:Lred. structlox{s were in Engllsh and Spanléh 'I‘he test was deslgned_
to measureiself-concept in’ three dome.lns- personalaself soc1a1 self, and
.:m.telléctual self. A total score of 13 or lower slgnlfiés "an undeslrably low
i'_self-concept" ' A t ical pl:pll should score high. .All groups scored near or .
above 13 (Table XXV, Appendlx) G1r1s m the south31de billngual ciass scored

A signlflcantly higher than the boys 1n tﬁe}rf class and glrls in the regular ' "

tﬁ s
s v e .- ‘ o 8_5

;

, o =09 = A | /
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class; There were no overall differences between bilingual éind regular progrmn_

boys or between boys and girls in the regular program. Tead.erg from the

regular classroom said they dld not believe a bilingual program would benefit

their Spanish—backgrouno pupils. The outcome of this test failed to demonstrate .

Exa
a positive relationship between the Bilingual Program and selgrconcept..

o

4.

Cultural Attitude Scale

- The one significant difference

--on the 15—p01ntw

“of the self-concept goals. : B S s e xw

Y

At the end'offghird grade, Vieau School Bilingual Program and non-program-

‘pupils were compared: on- attitudes toward and knowledge of the Anglo—American,

Mexican-American, ‘and Puerto Hﬁcan cultures. The Cultural Attitude Scale for

each group had pictures of 15 typical items (e.g., the flag and ethnic fooda%

'A bilingual tester read instructions in English and/or Spanish. Pupils indi-

cated their opinions by checking one of five happy to said faces or a puzzled

. ) : * -
face signifying lack of knowledge. Test booklets of the three cultures we e’

~randomly assigned to 26KBilingual Progran and 25 non-program third graders,

ma!ﬁly Spanish surnamed. On the five-pOint "very sad" to "very happy" scale,
: .
both groups registered neutral ;Z)pOSltlve feelings about, the three cultures.

diqugg/a more positive attitude toward

Mexican-Americans by the program group (Table XXvVI, Appendix) There were no

V significant differences. in cultural knowledge, and: the average scores were high

"

~ié%le, Vieau School was in its seventh year ‘of the Bilingual

- Program. The ou,teome of high cultural knowledge by both grou*égnustgates a

.penetration of the prqgramtbeyond classroom walls. This outgoue‘is statistical

MR

verification of the obvious permeation of the program'throughoutlthe school

building. The pOSitive attitudes by and toward Mexican-Americans, who repre-

sented the greatest proportion of‘the school population, confiq"d attainment

.
- . . \

—‘YQI};
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‘!‘eachex" Interviews

i Intemews with, }gindergarten tea.chers revealed the following problemb/ and 4
A . . ‘ . ~ .
¢ a.cln.evements. e : ) - ¥ ¥
s N ‘ Problems - P - | e

4 .
-- The Vieau teacher noted that supportlve services personnel (psycho-
1og:l.at, speech therapist, social worker) did not follow through )
ond the initial data collection or test:h)g stage. 'I'here was no - -
trea. nt of. referred pupils. . e

Qn

Raa k:.hdergarten teacher at Kagel found the team teach:mg _
\ aﬁsétiefactory and recomimended an all-day kindergarten
Bktra time" for imPrpvm?nt of readiness skills. o
’hafo-da/ ka,ndergartens a.greed that enter:i.ng Spa.nish- :
Ad) ,_' a.acked, the: usual skills such as the ability to use
18- to identify colors and to count. They recom-
d:ergarten :Ln order to prepare ch::.ldren for first-

u'_- . &l;

DAy Xinder: aa)ier felt that the Level 1 Metropol:.ta.n N
viegy 1 'sts sh d ‘e a.dm:.nistered at. ‘mid~-year, as designed.

B a};'m

. (

iy \‘_,ge arté\was d:!.fﬁcult to;monitor.-

an: in previous = -
igtersthad been i

N

e
’ .

.,
‘s . ‘)'/\.
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T -

v »

‘—- It was dn.fﬁcult W oce multiple-level English. and Spanish read-

A “ing+groups-within a"single classroom. Asslgnm nt of specific read- _

i 1ng ‘levels to spe¢ific teachers across’ classrooms was recormnended.
. - .

. o

- There is' a need for a Spa.nJ.sh read.mg skills cont:Lnuum similar to
‘the- Milwaukee Public Schools English continuum and for accompanymg
aud10/v1sual and th.ree-d.unenslonal matenals. , »

? B e £y

-- Parents attended school programs at mght but dld not meet with

‘9‘ _teachers on conference days.
°

e
Tamlo

.

EN

oy o -- There was a need for replaceme ¥ for consugable Addlson-Wele
e ' Spanish mathematics beoks®: The t,1me needed by teachers to translate
‘ : - Englisb math books into Spa.nish resulted in Spa.nish—speaklng children
falllng behJ.nd J.n math._ ‘ R
6

- The, Title I Math Center ‘at Allen-F':.eld School needs a blllwal aide

to ass1st monollngual S"‘a.nlSh speakers. °"E

-- Math momtor tests should follow the sequence of the text used in
. each school Add:.son-Wesley or’ Random House. .

-~ Clothing was not obta,g.,nable through ’I‘:Ltle ViI. h:leren who lacked
winter clothing for school attendance could obtain it only through
enrollment in T1tle«‘I programs.ﬂ

"
x

3 o '-'- Some pupils res1sted speak:n.ng Spanlsh at school because of pressure '

g --at home to learn Ehgllsh A , -~ : -
. .\,, s _ : : 4

I gze classroom was disrupted by problem ch&ldren‘“who did not receive Jr

'

Titde I supportive services and whosé parenje 'refused placement for - \
them b:1‘3;1 special classes. . '

«

v -—wIt wds difflc‘ult to ascertaln the language domnance of loWer pr:unary .
" 4-%upils who had- *completed k}mder arten ik a . monolingual’ program, ghe .-
James Language’%omina.nce Test Shguld be given during: the ﬁrsf%' Week ’
of 'school. : & ) -gay,
. o ¢
. == Maintaining individual pupil records on the Spam.sh Lariguage Arts
checklist was difficult. A teacher'guide for scope andd sequence
5 would be preferable. o : \"" ‘ .

b

-— Ma.ny applicants for blllngual a1de were . poor speakers of ﬁlsh or.
Engllsh. , Alde applicants should be screened for language" ablllty.

88




- Expansion of the program is. noﬁpossible"‘in'échobls‘ where the bilin- &
gual teacher would have to’ replace a tenured teacher. :
‘, . - ) .

] R T

Accomglishments v B N
- Group monitor tests wepe eh.joyable. R ' _ N
% .
- Bilmgual Program fifth and sixth graii"f's were not gﬁbarrassed to .
A+

Speak Spanlsh as ‘were’ H.lspanlcs in the regular class.

Reading in two la.ngté@es relnforced general comprehension sk:n.lls,
“motivated. puplls to/read more, a.nd maintained interest in read:Lng.

_— Teachers in new B11:Lngual Program schools observed grea.t progress in
learnlng, more cultural progra.ms, and more fun in learning. N
A _ . . . @g . . ’

A L .
. ) )

O
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) . .SECONDARY EVALUATION ~ - f
- ' N
The five schools serving Title’ V'II secondary students were Koscluszko a.nd

Wells Junlor High Schools, South DlVlSlOP a.nd West ‘31on Senior High Schools, ) ‘_, o

and L1ncoln JunJ.or/Senlor H:Lgh School B S e e, : ’

~ a4

of an undupllcated count of #O} enrolled in November, 42 percent were of o g

‘o

| Mexican background 57 percent P&u;t% tIig;x:a:n, and one percent other._ ‘Ninety-
flve percent were classified as b:Ll:Lngué.l, 59 percent Engllsh dominant and . ’
41’ percent Spanish: dominant. Flve percent were monol:msual Mgllsh or Spam.sh
A total of 42 p\ﬂlls were served in the four Title VII ‘courses’ (a dupllcated

’

~ count ingluding students enrolled in more ‘than one coursy

<

s e FR— ! ) B o . p ., ,' ‘ R
Table 10 descrlbes the tot n'.i‘ollment, attrltlon, and langua.ge dommance ' ’ i .

e e #2 T

by schoo“xd course of s‘tu' . The: dupltilted count resulted :Ln 50 percenZe ‘

gsh domma.nt a.nd 40 pefcent Spanlsh domina.nt. Of these, 76 percent wers
\) L .

e
e

blllngual. Eight percent were not reported

*
g

' Bilingual counselors or s¥udents' advisors provided guidance. and informa- o

ol ) .
o ,Lat1n>udents.- o T . '
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ATTRITION AVD LANGUAGE DOVANE OF SDEVS ENBOLLED T
TONYATTE BILIGIAL CRSES 10 T SCOAY LR,
 DUPLTCAED o
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+ ., Course
of

Sty

Schoolss

Starting
Equllnient

Adds

Drops

| Total

Served

Taquags Doutae

Nuzber of

@gliah

Wuzber of
Spenish

Thoge Who

Number of -

ire Bilingual

Was Not Reported

 Nuner Whose

Classification .

English
for
Latinos

West
TOTAL

Kosciuszko b

Wells

J"a‘!.

e
17

=

Ol —3

TS

—_—
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Zhat 33

1

E

) |

g ?T
15
| 18

(64%)

18
15
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.

A\

Bilingual
Typing

L
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Lineoln
South
West

3 f i
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" n ‘
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2

5
)

0
21

: A
. 4 l
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. f Y
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7
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e

‘ uage. s_tudents were likely t'o encou%ter a;

-Aenter the .job ma.rket. The curriculum included as‘sessment of mdividual mterests . alf‘

, mores. Interest by underclassmen had not been anticipated. Although Spa.nish

e

Career Orientation was a new course developed'

I.'Ig, o “5«

combined with certain i‘i@cational skills, exposu.re to career opportunities and

requirements, and instruction 1n the processes of applying for employment and/or

entrancg into post-secondary education institutions. ‘South Division. High School S

™
J - . ]
. v . .

housed e pilot program. Lo ' . T

. The program began second semester. The class met daily wi thé‘ bilingual
»
social studies teacher until April when a bilingu.al substitute teacher took

over. ) W : f» I , R T

A

Sqenteen students were enrolled, nine seniors, sug .jum.ors, and two sopho-

was useé. for communication when necess, "'_ sh was emphasized as the lang—

‘ ';gh school gradué%ion. o
"_', . . ) , ' ‘ _ . A A
ua”'*@ LY [*208 '
mring progra.m development, “the curniculum Specialist and the evaluator, .f Ee d
working together, designed ways, to dﬁtenpine specific student needs fx career

opientation. Students spent the first few days’ filling out a. locally—devised

"'Cgeer Preparation Survey, a .]o application form, an Inventory of Interests,

:,and a rating of the 1mportance of such factors as appearance and éxperience in

) : “’ﬁ

- ar . N .. . N
, /— : : »
,

.



2 .

e
' ”general knowledge abc%fmtcollege and job entrance. Thsr posttest~ mea.n score '

getting a job at the entry level.- , ' : ot

The initial curriculum content was’ based_ on stud_ent needs _'identified ‘oy the

pretest findirigs.  For example, instfuction was given in how to complete a job @ _ ¥
” appllcatlon form. For career planning, a problem-solving approach was used .

which challwkged students to probc their 1nterests, sk:Llls, and values, and to

use th:Ls self-analysis as a focus for setting goals. The ;g‘ocess ;anluded ‘, ; ‘
7 ‘determm:.né what mf‘n:atlon wasg: needed for career selectlon and’ how 'd where ’
" to obtain the mfoma&:.on. . | ‘-ﬂ o s , .. ‘

[P

F‘J.el.d trips to Alverno College, the Unlvers:Lty of Wlsconsig-Milwaukee, a
»

televis:.on studio, bank, City. Hall, Perform:.ng Arts Cen‘ter, Manpower Tra:.ning

Institute, a bulldlng constructhon S1te, and the M:Llwaukee Area Technieal ) N

1 ‘ F

Collgge prov1ded students m.th ﬁrst—hand experlences-.. g(gareer-related :Lnforma-

tlon and lnteroha.nge ‘were provided by vigits to the,,classroom by é?Hispanic

_social worker, stud.ents -from one Mlnnesota and three Wisconsin golleges, a . o
banker, and xm.lltary and publlc service per.soﬂnel. o o
Career Preparation Survey . o ey v

Mo,

.The Career ,Ereparatlon Survey, an, Engllsh language 1nstrun;ent of 22 objec-
t:&e items which students were expected to. knd‘w by the end of the course, was

adm;anstered at the beglnm.ng and end of the cou.rse. . The 1tems related to . ‘

(27 l}) was slgnlflcantly hlgher than the pretest (21.2), Q‘able IXVII, Appendix)

Students & cqffﬁned :upportant job mfomatlon. Speclflcally, they ‘were able -

’? . . - ' . .. " . _ 80__ J.. o . .' .» . R



TN

i Applicat:.on Form at the beginning of the c.‘_i"s d m.ne at the ’end., The pre/ "

¥ N De

. biw Ak '
b
‘post percentage of error's decreased on nine’ itézha a.nd :anreased on four
(Table 11). R S L e
R T . 4 : e
Ca T e TABIE 11
PERCENT PRE/POS'I‘ ERRORS ON JOB APPLICATIQN FQRM |

- . . B o . . L .- ':‘,‘-;-;,ﬂ%’_‘ R S
Type of Item Tt .. Type of Error S N .

., Personal Data " Middle initial omitted ~ . . _ :

L T . . Unnecessary information given -33
Education and _ Omitted previous schaols- 33
Training R Incomplete . address 22
. o ‘ Dates omitted o 22
Employment R . o . Incomplete address o 0

. History S Jobs listed in reverse oi"der ' 30 )

. o : " Rate of pay omitted - ‘ 30 oo
: ' Incorrect employer riame C 4o 22
- ' '+ Reason for leaving omitted S M0 22 -
o Dates: omitted . . L0 11
. : LA : .

T, Law Conviction . - B : B . o . .
o '-Item Omitted o . ) 0 78 o
e ggamre ()nltted g Vo \;‘ o . 11 .

i ’ . o ’ o G , ) » . ) .’ ! . ’:;
- inventory of Intereats - i -

. '.vl .. ’.—'_. ;.-' ?f : ! 9,;. ' ) '. . : ) r B . N ‘ “

A ' ’t

At the begmn:um of the couree, ~gtudents c(ﬁpleted Engl*S'h or S&uah la.ng- '

f Guidance Testmg

uage vers:.ons of the Inventory of Interests, a publ:l.cati'

Asaoclatea. It enabled students ’bb profile their inte dsts as a bas:.s for

career planm.ng. Qne h{mdred th:l.rty—aix occupat:.ons and 56 study sub.jecta were
:i:ncluded I cpmf;letmg t'he Inve*xtory, . o
. , oo @ oL : ' - ’ N .
A o —-"’50 percent omltted one or more responaes. X ._,/,__-‘
Lo . . [ ® i ‘ -, : ’ . . ‘ # ‘ ’ . j "
. -\«Q - . _81 _.‘l"' ' _,-':_ o
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Yo == 20 percent had an erroneous perception of the preparation
necessary for a specific job. L .

—- 40 percent believed they did not have the ability to do work
they would like to do.

‘These outcomes were the bases for class discussions.
. - - . . L » 4-»
/ . N
Rating of Entry Level Job Factors :

-

Early~in 1975, Dr. Calvin MecIntyre, the Career Education Supervisor, con-

r

ducted a study(u) in which employers were requested to rate 19 factors'according-
L

’

their relative importance’ in the hiring of high school graduates for entry-
level poSit ons in five occupational areas: blue collar, secretarial/clerical
/
technical,/sales, and personal service. Nihety Milwaukee employers in all

( . : . RS
fields responded. .The employers assigned highest overall priority to attitude

toward work ability to get along w1th others, and mastery of basic skills."
Employers assigned lowest rank to bilingual abilmty. Nine Career Orientation

students responded to the same survey by rating any one g% the JOb categories.
\
None selected "Blue*Collar They agreed w1th employers on the high priority

o~ items but not on the low. For instance, bilingual ability was rated "important"
T ] : 4

Lby students. Students considered previous unrelated work experience least
important.' Table XXVIII, Appendix, indicates specific discrepancies between

student//enceptions and what employers value in a job applicant. This infonma-

tion was the baSis for classroom discussion.z For example, the low priority f
given to bilingual ability by employerstfocused'attention,on'spécial careers
requiring bilingual skills.




dominent and

[ 4
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.Engiish‘for Latinos - - - P : o

. f . - s
,

. . H -
A,

English i::/B?tinos was a pilot.program deveIoped to assist both Englishr

1sh—dom1nant students of limited- English ab111ty, lmprove

¢

" their Engllsh language skllls, and also to enable them to earn requ1red Engllsh .

credlts. The course was d1v1ded into t&o levels, seventh/elghth grade and

ninth grade. It served 114 students,at Kosciuezko and Wells Junlor‘High Schools

P ) . I . // .
and West Division High School.” Bilingual/bicultural teachers taught the regu-

lar curricula using Spanish a4§ English to individualize instruction. ~Compre-

hension and prodaction /o,f oral and Writteh English were stressed. The aim was

Y

“to br1ng students out of the "tw111ght Zdif" which seeﬁed to envelop those who

- had congleted Engllsh as a Second Language. These students understood enough

g 5o
to "fake 1t" in regular classes but lacked suffchent English vocabulary and -
»‘ .
comprehen31gp skllls to succeed in school work.
. b ot .
™ Cf o - ’

Studeqts took a D1agnostlc Engllsh Test which had been developed by the

,secondary English superv1sory staff for a language arts program. THe test

assessed Usage, Language, Composition, and Literature. An'ztem analysis of

pretest resdits was used prescriptively to individualize instructionf

Diagnostic English Test .

& -

’
Significant gains in Usage were made at Level but not at Level 7-8

\
H

(Table XXIX, Appendix). The gain was not larger than the gain demonstrated.on
£ N . .

an equiﬁalent form of the test in a FeEruary monitor.
- A . .

- 33 -
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-

o

S The Composition test required students to write a theme on one of three
2\ : A : :

“titles, e.g.; "' éeét Friend", one pafagpaph for-Engiisﬁ 7-8 and three para-
\ - - //.f .
graphs for English 9. . Those who were pre- ‘and post-tested gained 38 percent

in 7-8 and 20 perceht in‘perfbrmance'in,English,g." o . p

. ‘ - B ) ' . . . /' - R _‘:"::u\- . .
A . Los oowm L

For Literétq;e, English 7-8 students &roté/a dnefﬂon two-sentence .summary  /
of a selection read to them and a short essay read silentlys English 9 stu- /

dents read two Selections and wrote one sen%ence relating each‘%é th&ir personal
. v . H - . '

experiences (association) éﬁq\one or two QT factual explanation (e:flica;}én).
- . ) . - . P - .

| , | A .
Table 12 shows the odutcome for students Qho were ﬁoth pre- and pos

tesped.

v ' TABLE /12 /
\i:\- X k \ "- ‘ // . \
- . PRE/POST ACHIEVEMENT - - .
_ _ ) . ENGLISH COMPOSITIGN AND LITERATURE . / \
= R v‘.. . : - . a
- : Percent Correct -/
, » Test - Composition C : Literatare . .
: Period . A : | English 7-8 _ /English 9 - . .
4 English 7-8 .‘Engllsh 9 . .Summaxy ”Aspo9aation Explication '
Septemker 31 g ".10 25 /310 T 810
: : 4 -
- L oL 3
May . 69 T30 67 20 . 50
© Percent .- ' | X I ' B
Gain .38 20_ . k2 /3 10 . b g

. n ’ - R . e

A-six-item laﬁguagé test was included for Lewel 9. TasHs.iQCIudéd the.
e p L ' - .‘

writing, eprnsion,apransfpnnatlon, coordination, and subordination of s;mple\\

* sentences. Students at Kosciuszko showed a/S%atistically—§igﬁificant pre/post

] - R . S, / )
increase from 0\4 to 2.6 correct on the six/sentences. Wells students averaﬁgg

/
/
/

zero. both pre and po t,‘and West Divij}?nﬁaveraged 1.17 pre with incomplete

/A

o, o
.v_iﬁwpoéttest data.
cue )

99 - - @ :

/
1 ~ \ -
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.Teacher Interviews

\ .
-

At the end of the year, teachers were asked to relate the problems and

. L4 - - .
accomplishments.. . T o .
ST . . . o ~ T
‘s . . -
Problems - 3 '

'=— A% éne junior high, using a unit structure, scheduting pupils inte-

* " English for Latinos was difficult. The teather suggested that the

! problem might be solved if she were attached to the flexible unit
system as a resource tbacher\who could work with the students on a
-da1$yubas1s. . .

- Teachers found it dlfficult to work outs1de the school English depart-
ment and expressed a need for some sort of liaison. *

. == Many studénts who were failing because of poor English dropped out
"’ whén they reached age 18 because they felt they could never graduate.

' —-~ Wells students who had already passed English 9 and were feeding into
West Divisfion could not repeat English 9 for credit, although they
continued tp need aséistance with Engllsh language arts.

—E,Nnnor changes were suggested for the Diagnostic Engllsh Test “to make
it more relevant to’ Blllngual Prograexgsage.

Accompiishmenﬁs‘ ' e ',. o

-;}? _;,q“l— Many initial problems 1nqprogramm1n§ students 1nto the. course were‘
R resolved. , 4 - S . @@ '
- v - -
; —- The program answered, a need for students who would: be "lost" in the
standard English. program ' . . ¢

~

_'-- The class size limit of 20 made poss1b1e 1nd1v1dua112ed 1nstruct10n
by the teacher and aide. 7

" - tqgints who were Yalllng because of language and who stayed in' the
. pr learned basic capitalizat” punctuatlon, writing, and read-
ing- skills, and became better pre i for tenth-grade English.
~ :4 Students developed a group 1dent1ty and entered into more school
. . agtivities. 3

) ' ' o
. \
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Summary @ .

English for Latinos was a pilot, program to help students who lacked suffi-

1 “

;clenthnglish language skills to succeed in regular_classesi At the clese of

- . L3
the‘ﬁilgp year, ninth graders demonstrated improvement in English'usage, but the

' ' [ . / .
L vcombined‘seventh/eighth grade classes did not. Galns of ten perceng?to 42 per-
cent were demonstrated in composltlon and the wrltten anterpretatlon of lltera-.

ture. ' . R . £ I

. . R A
3 -~ . - N . e
. . o

o . , .

- The‘program'was.hampered by difficulties in scheduling students and lacﬁ of

N i

| liaison with other English for Latinos teachers throughqup the citydand‘wifh
cher English teaehers within the schgols. Anether problem is'that, apparently
students above ninth-grade level-who needed further training in.basic skills />
were not gulded into the exlstlng Fundamentals of English course. Engllsh for.
Latinos had the positive effects of preparing students for part1c1pation in the
regular high school Engllsh classes, enhaneing group 1dent1ty,‘and prov1d1ng a

basls far school success in many cases where the students' 1nadequate knowledge‘

4 a

-

of Englash structure had resulted in failure.

¢ P . . .
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Spanish for Spanish Speakers -

Y

fspanish for Spanish Speakers was developed at South Division in 1967, prior
to the implementation of ESEA Title VII, to "further develop the knowledge and

- skifls in Spanish that Spanish~background youth bring to the classroom" -In

Ve

1975-1976;qthere were 14 classes at five schools.’ Although it has remained a’

[

\\%locally—funded offering, the .course has been basic to other secondary bilingual

" education programs. "Spanish for Spanish Speakﬁfs, A Guide "for Teachers" was Lp_‘f

'gwritten with Title VII support. The programfwas included,in the evaluation‘

‘because of its linguistic association with the innovative courses assessed in
] S ! .

1975-1976. - T A

~

-

Enrollment totalled 313 students at four*ability levels. At Level 1 were

those_who‘understood Spanish but had limited speaking abilityl_ At Level 2 were

those who understood and spoke Spanish. Common to both levels was limited
, . Pe

ability in reading and writing. -Students in-Level 3 and 4 could read and write

: Spanish Five program goals aimed to enable students to become literate in
[y \

standard Spanish and i o) enhance cultural pridé.and knowledge. Because of stu-

dent differences in ability and background mch instruction was indiVidualized.

°, -

\
'Students were pre- and post-tested with the Pimsleur Spanish Proficiencyﬁ

Tests of Reading Comprehension and Writing Proficiency, Judged by program staff

'to be the best available standardized Spanish tests at the secondary level..-Each ,

studeht was ‘tested With est A (first level) or C (second level) English im-

structions were translated,'into Spanish A Speaking Test, deVis?d by the. staff

was administered at midyearw!_ Teachers were to maintain individual comprehension,

R 1(}? R




. £ . s . N
speaking, reading, ' and writing progress records on a;42-ite_m Student Achieve-

" ment Record, Level 1 or 2. ’ v .o\
’ T . - -t N . N
Reading Cemprehension N o T , “ k
] . N . ¥ R v. . ) i ) . \

[N
A 5

S ) P . s .
students were/ tested both pre and post. At both leyvels,

T, A total of 119

S f -

" A and C, significant éai_ns were made "(T_a.ble 13). On the posttest, averagé

scores for Levels A and C fell in the _se\’r'enth_: stanine (high range) on hationai

. . ) " $ .
“norms for high sthool students taking Spanish as a Second Language. Table XXX,
AppendixX, gives results by school, T S . ' -
- ." E -. /‘ L] . . . v
- = . ’ TGBI E\ 13 v
! p) . - . , . e
. .. PRE/POST ACHIEVEMENT R
PIMSLEUR TEST OF-SPANISH READING ACHIEVEMENT '
- v B & Y l N : - : *
Test . = Test . - - N S e
Level | Period N X SD v
E A Pre - 86 C17.96 - 9.60 .
, b Post . 8. . 23.07 8.46 TB.39%
c Pre . 33, 23.36  8.36 ‘
- Post 33 27.33 . 6.19 3.3T%, .
T Difference between pre/post means is significant at the .01 level of qonfi-
dence ', S o B ) ‘
: : . ] i
#% Maximuim Possible Score = 36
. ) LY ii'
v - - PI‘ f- . “ 1 . ’» ’
‘»‘ert}ng ‘ o J:c_lencyl -~
Levél A 9 o ' dy k w , ' ) .
. . ) ' . . ' S s ' o , A
The 80 students tested both pre. and post scored significantly. higher on
v the posttest and moved from;the Tﬁb)g 1o “the seventh stanime on national .
' . - - . L . ) ' . »
1’1-1 ) < ) -
_\ L el . . 3 (
J “1; R I - o » . §, ' T
Y | : ) ‘ : | - . - - L -




rumﬁKTable 14), There was a'significént positive correlation between
¢ /

grade level and scores (r—O 35-0.40), as shown in Table XXXy Appendlx
&

' Girls scored higher than boys; the correlatlon between sex and score was

\

0.22. T
. TABLE 14 R 4
N PRE/POST ACHIEVEMENT 4
PIMSLEUR TESTS OF SPANISH WRITING PROFICIE?EX;ﬁ
Test Test' s = _ v :
Level ‘Period N x SD v
. _ e
] m.) M i . .
. a 4 Possible Score=75
A " Pre - - go = 27.51 18.32 .
> * Post .80 42,58 o 18,77 11.57%
I . . . P0381ble Score=82. : "
. \ o .
c . ~ Pre | 29 . 49 iy . 15.24 A
Post, 9 57 720 W7k o 5.kox
* leference between pre/bost means is eignlflcant at the .01 level bf
confidence ; . W
' . . ’ PR | ) .
level C ° .‘. . ) : - N . (3

~ Table 14 indicates. that 31gn1f1cant galns were . made in Spanlsh wrltlng

at Level C. The pretest\mean fell in the seventh stanlne and

" mean in.the eighth on’ natlonal norms, %oth in the high range.

scores. "Results- sehool are in Teble XXXI, Appendix.

-~ . 4 ¢ N
- ] ’ ; .
~ - 104 L
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Oral Spanish R R -
' . S - ‘ v C g v
)

A Spe‘aklng test, dev/eloped by the staff, ,requlred stuéents -to speak for
» .
three minutes on a/chosen topxc. Usmg*a @.ree-po:.xﬁ; scale (Excellent, Falr,
or Poor), the talks were ra'l‘,ed 31’1 Pronunelatlon, Intorﬁ'tlon, and Fluency,

variety of verb forms used corréctly, a.nd varlety of sentence structure.

!
-

The hi_éhest possible score was 1_5.' The 130 students, tested averaged 10.85

onhthe total score, hlgh, in the "Fair" range. The staﬁdard‘ deviation ot&' 13.35

: ol
i . t.

indicat%d a wide ra.nge of performa.nce ansong 1nd1v1duals.

A teacher at!South Division High’Schdol tested Spanish I students pre and

N - B . < ! S
post. . The improvement in the -use of oral Spanish was significant;"ag:seen in
R ; - # . e

Table 15. A .
* ) oo ,
. TABLE 15 , ' . L
. .
A &OMPARISON OF PRE/POST PERFORMANCE ON-THE o
SPANISH FOR-SPANISH.SPEAKERS SPEAKING TRST, SOUTH DIVISION
— ~—— = ¥
, - . N X so ot ,
" ’ ' ~ - '\.\ v
~ Pyg . % v .2t . 2.49 . . |
N " Post. - . 39 10.85 2.85 - 13.56%
* Difference is significant at the .01 level — .. i

: ~
/
. -

. /T 4 B ) ] ' .
All 39 students wex\erilingual ‘and the majority were ‘Spanish dominant, but
all ne_ede’d to improgve in. order to reacdh the program criterion of -standard

a

Spanish usage. | ] .
A ' >
e T " ' /\J
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Teacher Interviews’ . : . S =
. . - " . N N -7 '
) e

the .year, the followmg problems and accompllshments were u.emphasn.zed ’ /
. » - . ‘ ’3 . = \. , - . ]
‘Prablems . = ° y
/

== There is a ‘need for hlgh“g.nterest easy read:mg materi als in Span:l.sh
at- the secondary leVel. .

-

- 'I'he course needs a textbook and workbooks. '

-— At Level 1 the teacher and pu“plls should have the same bilmgual/
'b1cultu.ral background ! , :

’

When Spa,nlsh for Spa.msh Speaker teachers were interviewed at the end oi‘ K

L — Classes-were not scheduled according to achievement or readmg levels. :

’_ The great diversity of ability was difficult. /, .

" = In; schools where they were a minority, many students did not want to
speak Spanish. These students responded in English ota Span:n.ah/
Ekxgla.sh mixture when spoken té) in Spam.sh at home.

, . Ma.ny seventh and e:Lgh graders were unable to enroll because they
: were allowed too few e ect:.ves. ,

- The Level A Pimsleur Tests were too dlfflcult for students new/{o
- the .course. .

\
v

Accomplishmen{s

¢

- Students overcame thelr resistance to the use, of standard Spanish
and alternate vocabulary used in a variety of Latin countties, This
. was evidence of _an increased ethm.c tolera.nce through the use of

. la.nguage .
< J ! : . e

- Teachers: noticed improvement in speaking and writing.

-- Enrollment has increased¥every year. .- - SR

Summary A

Spanlsh for Spa.m.sh Spea.kers served 313 students at f1ve secondary schools.

'I‘he ‘program was effectlve in J_mpro,y*panlsh readlné Wrn.tlng . and sp’ealung

. . ;v - 106 . ’ - - y - / | ‘
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. ' .

skills across a wide range ef‘achievement "levels. Students I'increased their .
tolerance for standard Spanlsh and for vocabulary dlfferences representing
. v
Latln backgrounds .other than thelr own. . The. lack of enstlng beglnnlng-level
. read:.ng materlals of interest to high - school studentd was a challenge for
teachers. - C N | . . . .
=Y . . . : .
. Y ' v
The mlxture of achn.evement levels 1n‘ the classroom resulted in dlfflcultles
. whlch would be av01ded if beglnners were separated from_ advanced students.
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Bilingual Typing I anell

\

: b ‘Q : ) e v
In 1975-1976, the first course'in bilingual typing in the nation was

/

offered at three secondary schools, Lancoln, South D1v1s10n, and West Division
= .

ngh Schools. The pugeose was to fachltate the acqulsltion of typlng skllls
- . . €
. . 3 : ..
by . . . _ ' © .
A ) . ) . . . .' . 6(‘ ©
~ fy -- monolingual™§panish students. '

4

- limited English‘ability students. ‘. ) - A t

- Ehgllsh—domlnant students who wished to acquire billngual
¥ : " typing facillty. I )~ . N

E It was believed that such tralnlng couldriaQ<:ase the job potential for secre-
tarlal work. During two weeks 1n the - summer bf 1975, workiné with cnrriculum
spec1a11sts and superv1sors, a Buslness Educatlon ‘teacher and a blllngual

teacher from South Division began to develop the course that they would teach C
. T
as a team, Aroally 301nt preparation perlod durlng the school year enabled
7

them to modify teaching strategies and to complete the publlcatlon; "Bilingual

Typing and Business Gorrespondence at the'Secondary Level", ' Three staffiné and
I)’

—7‘
process alternatives were deslgned to faeilitate programmlng under dITfer1ng

school condltlons, for a blllngual/blcultural Business Education teacher is a
e ¢

rarity. Two of the plans were 1n1tiated;én\Mllwaukee in 1975—1976

v

1. At South Division High School,‘an.English;speaking1Business Education.

<

? teacher and a bilingual teacher teamed o teach one class of Pyping I.

5
‘ English and Spanish were'used as’the classroom language on alternate
oy s |
- - . - 03 - ~ .- N o .

[ LT ( L \
' « L e T
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Soy . *
et da&s. Typlng practlce alternated between Engllsh and Spanlsh on the

basis of two consecutlve days. The flfth day was uséd fon 1nd1v1dua1-

llzed instruction. Students were expected to learn to type in both
" languages. The additionaof one class in Typing II is-planned'for

1976-1977. e

’ -

-

A

2. A b111ngua1 Bu31ness Edudation teacher d1v1ded her da11y time between

~3

one clas§ at L1ncoln (Typing I) agﬁ two at West D1v1sion (Typlng I and

II) ngh Schools._ The - da11y period was lelded 1nto English and

- N

@ - o Spanish. Students used their domlnant language. '

J

Engllsh and Spanlsh‘B%oks and materlals were prov1ded. At the end of the
year, the Blllngual Counselor .at™South Division High School helped students get
L d summer Jjobs which required typing skills.* Students were encouraged to enroll
'concurrently in Spanish for Spanlsh Speakers, Buslness Education (Typlng I),
" and Spanlsh Business Correspondence commencing September 1976 (Typlng II).
®

- Pyping I and IT Achievement Tests

v

Equivaient English and Spanish achievement:tests for both Bilingual Typing

J »*

I‘and Typing:II were developed by the teachin
. .~ ‘ t . ;n'
For the September pretest, the Typing I test included identification of
the parts of a typewriter, %mrd division, taking dictation in longhand, end
proofreading. Timedf%spinéﬂwas added to the posttest. South Division teachers
also assessed letter form and tabulation form at the end of Typing I. The
: Typing II test included parts of the typewriter, word division, translation

- from English to Spanish and Spanish to English, addressing an envelope, and

109 |
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tlmed typlng Because ‘of a few varlatlons in the ba31c*test fonnat, the team

»

. teacher school and blllngual Business Educatlon teacher schools are presented

-

separately ln‘Table XXXII, Appendlx, for those students who had both the pre
and posttest. f . 7 .. | " .

4

°

By year's end, Typxng I students at South D1v151on Learned to identify
typewrlter parts, - proofread inm Engllsh and Spanlsh and to type well above

_ the eriterion of 20 words ,per mlnute in both languages. ‘Average errors ex-

cee?ed the criterion of one per mlnute The- Lincoln/West group, opﬁratlng in

\\\ef%her Engllsh or Spanlsh, also wered successful in learnlng typewriter parts,

proofreading, and typing more than the criterion of 20 words per minute-*in one _:-

language. Errorsgwere not recorded.
Neither group improved in word division.

Students did not improve in taking dictation in longhand in two languages.

’

This was not considered to be a problem, as shorthand is usually used for -

,taking dictation.: lincolh/West had a change in dictation-format which pre-
cluded comparison. There was a significant pre/post gafhjin proofreading.

' ) ‘ —

At year's end, the South Division team rated students 94 percent satisfac-

tory on typing a business letter and 44 percent satisfactory on typing a tabu-

°

lation form. N

Only two of the four séﬁdents in Typing II were tested pre and post, too

-

few for program assessment. They achiev-1 the riterior of 40 words per

5 .
minute with no more than one error per m.- "~ .n English only.
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Student Questionnaire . ' Lo
; \ . .
" . P [ ‘ . ‘ ‘ .{r

South'Diviéion bilingual typing teachers surv“ed their class 1n January.

\

All 20 students sgid they like the class and would recommend it to frlends
[4

! .

becsuse it 1mproved their English and Spanish, prépared them for jobs in the
&

counmnlty, and taught useful skills for the future. All were satlsflez w1th

v L]

; the teachlng, partlcularly the blllngual 1nstruct10n and the time spen€>1n

individual 1nstrﬁctlon., Most ‘of the students, belng Engllsh dominant, 1nd1—

cated that the Engllsh study guldes were easier ta understand than the Spanish. /f
i .

All 20 reported that they were improving skills*gy their weaker language whlle
- learning to type in. that language. Sixteen planned to enyroll in Typing II the

following year. Only five were able to practice at home, but 16 reported ﬁhat
> ! .

they practiced in the classropm during lunch or study halls;

S -’

-~

Teacher Intef@iews ﬁ_;)

&
i -

At end—of—year 1nterv1ews, blllngual typing teachers 1dent1fied the problems

)

K . .
- 'Q\ ' \__

Problems . -

and accomplishments.

o

-

—-- The use at South 'Division of English typewriters with interchangeable
Spanish letters interfered with learning because there.were differ-
ences in the position of the symbols on the keyboard. This factor
reduced speed“and accuracy. Although teachers said that Spanish
typewrgtéks are peeded, they were not ordered. A

C - Uniike English typing textbooks, Spanish books lacked sufficient
drill .work. Teachers. spent a great deal of time preparing supple-
mentary material. .

-- There was not sufficient class time to teach word division, a skill
which students needed to develop. Class time was used for typing,
as students did not have machines at home on which to practice.
Teachers suggested that word division be stressed in English as a
Second Language (ESL) classes.

- 96 -
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Accomplishments o S o~ : v

,

- At¥South Di%ision, students who started the<year as monolingual .
speakers of English: or Spanish were able to follow the’ textbook and .
oral 1nstruct10ns in their second language by the end of the year.

~ .

" ~~ The team teaching at South Davision worked well because both teachers

v had a positive attitude and planned togd%her for a structured course.
. .

- PrOJect attendance was excelledfé "f' t ® . : ,

»

" - Students appeared to enjoy the class and~nad a/positive attitude. _
. L ' _: S _',’ v I .
Summary - ' o . ' . ' .
‘ . - ; ' i - ‘. ’ . 1 |
Bilingual Typing was developed as a highly-structured course with a

Teacher's Gﬁide to provide explicit direction on objeetives,\SE!ucture, proceSs,

1

testing, and materiale. Some factors contributing to its success as an inno- ///
vative program were:' h . . . . '
—

-~ the assistance of" cahnselor in helplng students find Jobs . /
requiring typing skills W ) y
: : /

-% competent, creative teachers
~~ planning time .

-~ cooperation of school administration | ' ' ///
-~ guidance by CentraIEOffiee curriculum experts

- flexibility o ' : . /ﬁ

. == counseling of students’%o enroll in related bu51ness and’ /
Spanish language courses
7 . .
The ontcome,was a program in which many students succeB¥58fully combined the

learningief a second language with a motor skill that was an asset for employ-
. nent. .étudents had preniems with word division. It might be prudentyto pro—
v1de trainlng in word division in English for Latlnos and Spanish for Spanish
Spezkers wus well as ESL classe~. The language requlrements for Typlng I séguld

] .
.. . _ _ »
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be uniform across tr’xe pro'gram: Different language requiremen (English 9_1_'/ : o;;‘,
. . ) ’ e ) R - . B ;\
. Spanish vs. both English®and Sp nish) resulted in different typing.programs. *
The .bilingual requirement ought to be enforced,for Typing II. _ S
. . * . . - T
) N 4 s 3 . » / ,-" . m < .
The Curriculum Specialisg for Business Education recommended that. these
. . . — ‘. ) . . C oy ' . o vjl ,-y
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Student Suruey . T ,_A%S% . - ° .3-xi

;English'reSponding groups

“of their ethnic

A syudent survey was condnctedxln spring in Spanlsh or-S sh Speakers

_4a
classes. Table XXXII;, Appendlx 1nd1cates responses of th eﬁts/sur—_

.
. !

H AN

2

‘_veyed. Almost three quarters (73 percent) responded in Spanlsh and of'these,

_65 percent indicated that*Spanlsh was their first language._ Both Spanlsh and

ported great improvement in Spanish 1anguage skills
and some . improvement in Engl‘sh., Aboyt 60 percent noted that'thelr school _
achievement wa better than‘the' re@ious year..hspanish language skills headed 3
the list of learmings acqu1red through the Blllngual Program for both groups,
followed by community problems by the Spanlsh xespondents and Latln-Amerlcan
history by the English respondents. Slxtybfive percent believed that the Ballny
gual Program- helped to prepare them for llfe after graduation. Strong program
endorgement came from 87 percent who would recommpnd billngual educatlon to-
others. As a whole, students agreed‘that nelther culture was over-emphaslzed
Over half (54 percent) sald they would learn more 1f homework were: ass1gned

After graduatlon, about 50 percent planned to work and 45 percent to continue

their education. _ . ' Y

In summary,\through the Blllngual P'Egram, secondary Hispanic students

\ \ ‘

gained a worklnjgfamlllarlty with the langu ge, culture, and current soclology

roup. Most of them were dolng better in the1r schoolwork and

felt more prepared for life in the adult world. The goals of cultural pr1de

w)
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and“pogitive self-concept wers reflected in thg\egiirity selectién.of the oo

¢ “

€34  Spanish verg%on of the survey, a marked contrast to the'ffrst_yeprs.of the
"-,Bilingual 6grmm when. the majority %election’ﬁas'Engiiéh. The pasitive re-

. - , -— - N ) o o
- sponse Jto tﬂé suggestio§\of'homework g;ght,beyﬁonsidered in curriculum design

” . '

.- to aqébmmodate'students'who wish a chance to go farther or dig deeper.. - ,

Vi J w , ’

¥

Teacher Interviews . - .

t

In addition to problems and accompiﬁshments previously repbrted i?;fhe" ' 5.
specific subject .areas, teachers commented on: : o
s H . ¢ 3 ) P ' - 7

'Bilingual Reading Centers ) . ) «
- ol

. Yo \. . . '
vIndividual‘assistance-given to students in the Bilingual Readirig Cehters

. Waséyéfy helpful. Bilingual reading teachers and aides worked with,indiQi-‘;
. . ] - . . ] X . . * ) ~a s ] : .
.duals who had difficulty in”éggular ¢lassrooms by explaining course work:
. o . 'E:;‘t". P . ¢ _ . T . Co
.concepts in Spanish. For exaéple, some Spanish-dominant students who had

4

problens: trying to understand'English science or maﬁh classes and texts 4

T were able to grasp the material .once the' gap was bridged by a Spanish

1
s

explanétion: . A ) ‘
~

. Spénish—domingnt studenff/élso received hélp in reading both languages.

As‘one‘teacher ;é;d, most ninthF and tenth-gfade students were feading at
- - Kl T:/‘ . — . A v .
. secon@- to fourth-grade levels in September whether their past schooling

’_ / ,:'9 '. . ! ’ . .
here or abroad. '"Wherever-ﬁhey went ib schools, nobody paid attention

Fhem —— they'were lost}"v Reading Center teachers taught bagic skills

. starting at the necessary:ievel. One Bilinguil Reading Center teacher noted
. . . ) ’ - -y '

'tpat thev4975-1976'3eventﬁ graders were'different from previous yeérs‘in

that they were proud of being Spanish, ‘wanted to learn to read Spanish, ang

t

|

3

. Vot e : VT-,_"?,‘“R‘ ‘ : :




)«)/& gets nothing from it. . e N
) F . . v ] ‘.‘ a . Q '
= fﬁ - bilinguai courses are.needed in ‘math andgsciegoe. .

N

hension remafﬁed low). The two orj Tnal Bilingual Reading Centers were

& N ) '
. .

started with Titlé VII.funds;

" Bilingual Guidance ‘ - L /- 6%\?:f/'

Four locally-funded bilingual guidance counselors asgisted students/

in Title VII programs. One-counselor sugéested that:

- credlt earned agter school hours in outside educational institu-
tions (e.g., Milwaukee Area Technical College) should be approved
i tq apply toward high school graduation.

—- the dual ‘requirements that 1% (of 18) eredits be earned in-the
graduatlng‘school and that three years be spent in th graduatlng
school encourage truancy. Either the credit requiremen should .

" be 1ncreased to 20 or the’ yearslln schoq; redueed. |

» - =- scheduling ‘students wh enter during - the year into blllngdgl pro-

- grams was dlfflcult bedause classes were filled.

- a scarcltxlof part—tlme Jjobs contrlbuted to truancy; Thosg,uho
found work were not truant. Those who wanted work but found:no
job became truant while taking time off -to seek work. ‘

u_\

-— a student ‘'should have the option to ‘drop a elass if he feels he

[
Departmental Status : - -
Some teachers felt that non—blllnguai staff would learn to understand
g .
- - e
the need ﬁon program expansion if the BlllngualAProgram were recognlzed as .

a department at* the Central Office_and within the schools. In addition,

. N
mcterlals and’ currlcula could be coordlnated between schools, and teachers

¢ uld cooperate with .other departments on an equal basis.

L

116 -

>

.7

/ T 1o

“



Graduates ' S - , ‘ . /'
—_— : . ~

- { . . ve

The propg;tloén of HJ.spa.no graduates t¢ school total at the Title VII high

Q

schools is shown in Table 16. ‘ : 1) ' p N e
- LY E ‘ B R . (\.
* . ., TABLE 16 (
. - A COMPARISON OF HISPANIC * _
WITH TOTAL GRADUATES AT THREE SCHOOLS {976 S
i , r . Population g : Graduates -
' Schood: i A Number Percent Total Number Percent '
b o ‘ - /! _ Hispdnic His’pan_ic , **  Hispanic' Hispanic .
. . . . l , e - ~0 . ‘VA — A ‘.
Lincoln - 1399 10 9B 107 8 = 18.)
South Division 1,606 . /1 . 2% .. 380 16 12%
West Division 1,138 73 6% . - 216 - T 3% -
. O ) _.a'kb ] . \ / -

Counselors reported that, the Bilingual Program produced more Hispanic high

L
Y .

school greﬁiuates, more college-bo‘}\md studeﬁts, and more job-oriented students

e A \ o
than ever before. X ' _ : : . \ : H' /-

Eighty percen't gf the graduates at South 1v181on planned to continue thelr;

I a4

‘education. Two of the ten students who graduated w1tlf honors were in the

Bilingual Program. Nine c)f-}h South Divisiomastudents elected to the Natlonal !

'
-

Honor ‘Society were Latlns and six of these w\ie in the Blllngual Program.

A Lincoln Bi_lingha‘l Program graduate ranked third in the class. Of the

eigI}t graduates, five planned to continue their education and three to }xlarry.
' . - . . ' . ) R ?'?

-f
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] . ) -. s ' .( - ‘ ‘. .' . .v . . . - . . \
L '  EXTERNAL EVALUATION . s
v _ . ¢ ‘
:) "Educational Resource Team Critique . . > _ Ja
- v b 7 s
t . ' P |
» i / .
A,team of currlculum speclallsts from the Wlscodsln State Depart?ent of ' ‘
‘Publlc Instructlon*have been adv1sory to the Mllwaukee Blllngual Program s1nce
it began in 1969. Joined by a UW-M professor of Spanish,’ they conducted the Lo

annual two-day classroom v1s1tatlon and b111ngua1 staff meetingjin January 1976 A~Q\\\\\

" Their recommendatlons 1nc1uded-' ’ ' ' C:\
—-- assigning homework n order to cover the secondary sci nce, mathe-~
matics, and social studies content. \ , o {\\\\

. programming bilingual studeﬁts at the end'of the school year and
accommodating them in scheduling classes.
' -- intpoducing - soclal ;ﬁﬁinces in b’llngual sevehth and eighth grades
: and at West Divisio gh Schoo

-~ developing conversational and ing {skills in Spanish for Spanish
Speakers by having class’discussions d small group work.

-- Screening English for Latino students fo ) fculation and
- readlng ability. ' Ty

-- giving primary puplls more opportunities for d1scusslon and creativé
writing.

o — using Science Curriculum Improvement Study (SCIS) at all prinary '
‘ schools and replacing consumable materials.

- usln? manlpulatlve materials in teachlng primary math.

o .

~~.developing Pnterest centers, creating and using. manlpulatlve materlals,
and setting up tasks respondlng to needs of primary children.

= -- encouraging communication by teachers with the regular school staff,

>>_. : <, N »_..;\
. -- maintaining high expectations for pupil performance.

< .
R . s
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*7 '. .

, . o . o . _
S . L - decré,asing the amount of data ¢ lection so tha_f:-it will §1ot' :mte\r\
j fere with instruction. o, - I
=7 . —- providing a central supply arda for distribuwtion and maintenance ‘of
T bilingual materials. . " oy
. - . ~ - : a~ ! ' ',‘
e - e
‘ \‘ t | |
. ’ -~
-
/ - - y
] / —7\
+ ° ‘ !
® ’
« - ‘
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S | . OPINION SURVEYS .
. . I T e - .
P r n.t E:J.I;Ve | i /’Y‘ " - 1 ”'."‘_ . 4 L L« ) R . _»‘,‘.:: . . . RO
I ) e o ) R o ‘,,, 3h' e o
oy o™ ]
Due to the press gf other act1v1t1es~aﬁ the parent organlzatlon, Clty—W1de
Blﬁingual/Blcultural Adv1sory‘&omm1ttee (CWBBAC), parent 1nvolvement in the
# N o .. L
evaluation procéﬂs 1n 1975-1976 was 11m1ted to respondlng to 2 yearhend . , s
R ] ,; ‘6. o : ) - .
Spanlsh/Ensllsh questlonnalre. U / }fw' - ™ ‘
Forty-six parents responded\to the anonymous survey; Seventy—three percent ¢§
of their children were in primary, percen% in Grades'h through 9, and seven 'j¥§

& . N

‘

'percent‘xﬁ Grades 10 through 12. : ‘ - i

‘é« e 0 e
o T whE

As. reported 1%3Tab1e XXXIV, Appendlx, parents felt the program goals _yere
e
being accomplisheq,for their children in first and second language skills, pro-

gress in school work, and r1de 1n thelr Latin her1tage. Seventy percent

S

endorsed homework for e ementary and over one—thlrd for secondary students.

Although only around half knew the acronym for théiruparent organlzatlon, their

answers indicate that the CWBBAC and parent}coordlnator's office’has}successful, v
. . . S

.l

in encouraging parents to visit the schools. o T

. A ) T

Teacher Survey - . o

Nineteen of the-37 teachers respond ‘o a year-end survey. Table 17 shows

teacher ratings of 1975-1976 progress toward five Bilingual Program goais.
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TABLE 17

Jy

- - TEACHER RATING OF PROGRESS TOWARD GOALS

; iR : ,Pé’féent Responge’
-~ A ;
L _ ' Good - - Little 'No
Bilingual Program Goals Progress Progress * Progress
: *E .S. ' E S E S
% _ % % £ ‘' % - %
g . f . . - . ) :
1« Students' bilingual literacy and 50 m 0 56
flueney . . , .
"2. Grade level achievement .90 33 10 33 .
N \ * apt
3, Improved stiident self-esteem : 90 89 10 11
4, Coordination of Bilingual Pro- , _' .
gram with the regular school 50- 22 - 50°‘ 56 n
program ' . : T . -,
5 Parent/commmity involvement 60 11 30 44 10 33
* E = Elementary teachers, N=10 : .
.S = Secondary teachers, N=9 % _ ' , o

Other questions were based on issues raised by the Educational Resource
. .

Team; Teacher responses are shown ln ’,I‘abffi 18. . .

TABLE 18 .

TEACHER - RESPONSE TO ‘RESOURCE- TEAM ISSUES

Percent Response

. . . No
Questions - . Yes No Response
' ) *E S E E S
. . 2z z ¥4 Z )4
" 6. Do you assign homework? 50 67 50 33
7. Would you like to assign homework? =~ 50 56 20 22 - 12
’ 8. Do you have, good” commmnication | ' . ’
' with the Bilingual Prozram staff? | o & 10 ‘ "
‘ R . 7
9. Do you have good communication - ' o ;
B _ with the rest of the school staff? 100 . 67 . 33
10. Do you need a central supply area :
for distribution and maintenance - 80 89 10 1 10
of bilingual materials? ' ) '
. * E = Elementary teachers, N=10 . .
S = Secondary teachers, N=9 123 ' ' ..
. - / ’
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Fifty-five percentfenrqlied in bilinéual education courses at Alverﬁo or
UW-M. Half or ﬁore had completed basic courses in Spanish and in Reading.
Ninety percent characterized their job as "c¢challenging", 22'pereent as "fulfil-

ling“: 15 percent as "rewarding", and none as "frustrating'" or "unrewarding".

' A

v

With students at various laﬁguage and reading levels, teachers®were asked

how they individualized reading instruction. They replied, for the most part,
by grouplng according to language prof1c1ency and readlng abllity. Secoﬁdary

teachers tested students to determine ability..

Suggestions for evaluation and ﬁonitoring included simplification, all

’

testing’and scoring by Research Department, and more;evaluation.dealing with
methodology.. Suégestions fer improved communicaticn>within ﬁherprogram
included more meetlngs with and v181ts from superv1sors, circulation of a news-.
letter, feedback from the city-wide commlttee (CWBBAC), more workshops, forma~-

" “tion of a teacher organization, intercommmnication’ between schools, .and informal

: get-toéethere. Asked to identify the main factore accounting for differencee

in reading'skills, teachere emphasized differences in . .. . h

-~ intelligence
-- background
-- motivation
—- chronological age ~
-- mental age : : : B i
—-_home experience : . .
—- development or readiness skills*
- parental interest”
-~ quality and quantity of prev1ous educatlon**

 ~= study habits** e : -
-- lack of continuity in schoollng** %

»*
*%
No Asterisk

]

Elementary only
Secondary only
Common to both elementary and secondary

°

4o
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Summary

In sﬁmmary, 89 to 90 percent of teachers at ‘all leveld’ ob_;sez"x.redl géod pro-
gress in student self-es;teem. Grade-level qchievex_neﬁt was’good according to
90'percﬂent of "elementary féachers. 'Half' or.«niore elementary *bea‘.chers répofted -
"good" proéress in .pupil bilingual skills, bilixu_gual/regtziar progrém coordina~
tion, and parent involvement. Most secondary teachers saw "a little" progress

° . &
gy in fhese areas. Teachers had many suggest;ibn_e}ff&or improving progi'a.m commni ¢a-
tioré:nd evaluation. Factors respénsible for glifferences in réadiné skill_g |
were -identified. Many, such,;s intelligence, pmbab}y defy change by inter-

vention. Others, such as experience, re'adines& skills, and motivation, probably

could be improved by joint school/home planning. °
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: ' ' ANCILLARY EVALUATION ACTIVITIES, - . 77

e

System~Wide Language Survey’

.y
)
o

4
I . . : s > - 7 ' L
In February 1976, a s ey was made of the language dominance of a11 puplls
in the Mllwaukée Pub11c Schools. The purpose was to assure compllancg agcord—
ing to United States ,O'B'rce of Civil Rights Gu:Ldel:Lnes, mth’ﬁe 1974 United
States Supreme Court decision guaranteelng 1nstruct10n in the native language
of non-English speaking children. Classroam or homeroom teachers assigned

children whose'prima?y or home language was other than English to one of three

¥

. language categories to help determine eligibility for bilingual instruction.

Four thousand three hundred and eight students were,idehtified as having;56
p?imary or home languages other. than English. For 3,071, the language was

Spanish. .Gernhn was next with 328 followed by Greek, »Italian, .and Serbian:

'Additional screening was plannalifor students who spoke Engllsh at sc%ool but

whase home language was uncertain. The survey verified the need for assigning

priority %o a Spanish bilingual program.

A Compendium of Measures for B{lingual,Assessment

" The Cbmpendium was coﬁpiled to meet the expressed needs of educators working

with Spanish-dominant and bilingual students. The publicafion described instru-

ments pﬁblished either in Ehglish witﬁ Spahish.{nstructions or in Spanish.

Instruments were categorlzed into measures of Achlevement, Attitude Toward Self
and Others, Language, Mental Ablkyéy, Readlness, and Vocational Interest. A file

was prepared of specimen sets of all instruments listed in the Compendium,

- 115 -
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. By . . ) ~ - N .
° ; : 4

Wisconsin Educational Research Association

’

A seminar on the evaluation ¢f bilihg-gal programs was presented by Milwaukee
! . 4 = . . . .

v Public School‘sb res‘earch and .curricu;Lum ,s_tafij members -at 'the annual/zleeting of

the Wq‘,e;onsin

“

c4atior'11‘ Research Association in Madison in December 1975.
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Kindergarten

.

. } ‘
1. A 11tt1e over 50 percent of the 106 klndergarten puplls were monolln-

-

gual Engllsh or Spanlsh. Slxty-two percent were Spaq;sh domlnant, 25

‘ percent were from blllngual homes and the remainder were partlally

bilingual. . | S ' -

2. Over 80 percent of the pupils” of “the three partlclpatlng schools
achleved 13 out of the 18 skllls ‘on the Readlng Readlness Skills

: Ihventory in March.

- 3., On the Metropolltan Readlness Tests, performance of blllngual pupils
and Spanlsh-surnamed comparlson puplls did not dlffer for the total

~' program of Vieau School. .
”

-= The total b111ngua1 program ratlng was "average".for the six
schools in all. skills on the Performance Rating basé§ on.
national norms for the end of klndergarten.

——'B:Lllngua1 Program total mean score (62 37} on the Pre—Readlng
Skills Composite was significantly higher than that of 779
" pupils in the Title I All—Day Kindergarten Program (57 07)

-- Length of kindergarten day (h f day or all day) was not a fac-

’ tor in Bilingual Program rmance. This confirmed past
findings. Both half-day and all-day programs were represented
in hlgh scoring and low scoring schools.

» : . .
)

4, As a group, they tested just ins%oe the lowest quarter of the national

'ﬁopulation on a pretest of general concepts and in the average range

~

»
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LY

» of the national population on anJend;éof—year,test of school readiness

v
3

skj:lls .

e
R Y
P—

Lower Primary

o

1. oOf the‘138 puplls tested, the 25 percent who were Spanish dominant or "¢ .

. bllmgﬁal with panish as a home language were taught to read first in

o

” Spam.sh. The r?\amlng 75 percent learned to read in:.tla.lly in Engllsh.
fl/ . . ' . . . .

,9\

2. Pupils generallx‘ spent all year acqulring reading skills in their -

<.

| 3. , Seven Spanish-ddmi a.nt and three Ekzglish-‘-domi;xant p_up:izls reached
( Y gé the crlterlon for sw:.tch:.ng and were read:.ng in
. both la\nguagesqat “Ehe end of the year.

:’i? T . f'(;\{ S k : ”,

4, In June, medla.n g‘e ding: levels, based on. book level, were 5.0 for

/ .
Engl_:l.sh-domlnag ;}nﬁ 5.5 for Spanmh-dominant pup:Lls. The median is

Y . . ; .
. ~ - the m’:i.dﬁle ra.r&y . 4 B ‘ L oe
.5. On ? W}mg test of the T:.tle I Mathematics Program, B111ngua.l Pro—,
_ gram pupil a.chn.evement was greater on elght of thé" nine math ob.jectlves
. ~ . than that of Title 1 Mathematics Program pupl_ls..

6. The 22 Spanish-dominant pupils were ahead of the 38 English-dominant .

. bupils in almost all second language skills. .. |

7. The 82 Bilingual Program pupils scored in the national fourth stanine :

(average range) on Listening for Sounds, -which measures "pup:Lls'

- : | | | o -




knowledge of beglnnlng and endlng sounds and sound letter relation-
ships" ‘Their performance was 81gn1flcantly hlgher than 98 Tltlz I -
)

Reading Program.puplls who scored in the_thlrd gfanlne (low rang

N v

8. Both Bilingual Program'pupils and Title I Reading and Mathematios.Pro-
gram Z?plls 8cored in the natlonal average range in Readlng and Numbers.

Bilingual puplls who took the Spanlsh version of the numbers test also

scored within the ﬂétional average.

-

. 9. Compared with Spanlsh-surnamed non—program pupils at Kagel and Vieau .

Y

Schools, Blllngual Program pupllS'
-- when they were in klndergarten in 1975, scored the same in
Metropolitan Readiness Tests, Language and {Numbers __higher
in Word Meaning. - - .

== the same pupils in lower prlmary in 1976, scored signifi tly
* higher on M tropolitan Achlevement Tests, Lasten1?g_for’§§3nds,
Readlng, ang NUmbers. _ ‘ L.

3

10. Puplls made good progress in’ 1earn1ng to read in their domlnant lang-
uage and to acquire speaking and comprehension skllls in their second

language. They performed with_the national average range on stanoare
dized tests of reading and riathematics_ofid scored higher than a Spanish-
3 4 .

surnathed non-program group. - ‘ f

>

~

11. By the above criteria, the.goal of grade-level achievement was attained

in the overall lower primary program.

Middle Primary

$ : ' _ ,
A
. . 1. Mont middle prlmary pupils were only one or two reading levels ﬁhead

ol lower primary puplls«&n flrst language -reading by- the end of the

- 121 -




'year. About 40 pefcent had also begun reeding in their secogﬂ lang-

e’ .

-uage. : “wuf1

)

, ) . . S o . oot
2. On a standardized test of Erglish reading, they scored in the low
: . - :
range on natii:ai norms but higher than Title I Reading Center pupils.
3., ' English-dominant pupile—did well in mathematics, in the average range

on national norms and hiéher than Title I Mathematies Program pupils.

<y, Spanish—dominant-puﬁils, partieulafly %hose in their second year in
‘the program, scored ldw in ‘math. Ih prior years, the switch to
second language readlng in upper prlmary was accompanied by Towered
math performance. Thls time the effect may have . operated at middle
primary where the data on pupil reading: levels indicated tha{/the

switch to reading in the second language was. &hde prior to the attaln-

r - ment of the recommepded first language reading level. .

- ’
&

\

Upper Primery

1. 'On the "Metropolitan Achievement Tests, Elementary", the findings

were: S R ‘ .
_ . \

(Stanine 4, average range, on national norms) than pupils i
the Tltle I Reading Centers (Stanlnes 2 and 3, low, on natjo

-- in math tests, Bilingual Program pupils scored'higher (Stanine
4 on national norms) than pupils in the Title I Elementary
Mathematics Program (Stanine % on national norms)

-- in reading tests, Bilingqal Program pupils scored higher -
in
1&

—— pupils tested with Spanish instructions on math computatlon
, scored lower (Stanine 3) than those tested in Engllsh Q§tan1ne'
by,

©oo 122 -




-, -~ pupils who' did not attend the Bilingual Reading Center scored
higher than those who did. s .

2. Testing forr reading ability; done at the end of the year with

"Pruebas de Lectura" according to the pupil's Spanish reading levél,‘

’

‘revealed that:

- of the 40 pupils who took Level 1 (Grade 1 and 2), the Spanish-
: dominant pupils averaqu 65.3, the bilingual pupils averaged
. 57.4, and English dominant averaged 45.1. PR '

-- of the 5% pupils who took Level 2 (Grades 2 and 3), the average
of 63.8 out of -2 possible 110 rankcd in the. 95th percentile on -
tentative norms developed in New York City for third-grade - -
Spanish-speaking pupils in English language schools. It is et
between the 60th and 65th percentile of urban scores for third:
grade on an island-wide administration in Puerto Rico in 1967.

] - . ' o

(O % ] ' 3 ’ ) - . . o .
3. These comparisons are evidence that the program met its qoa}s for )

. Spanish reading.’

"4, ®y the end of primary,,pupils scored in the average range on stangér—

dized tests of English reading and ﬁathematics. The previous trend

'ﬁpward a lag in grade-level. performance at'ﬁpper'primary did not °

occur. Instead, a lag was in evidence at middle primary when.man& A

pupils were introduced to second language reading.

f »

5. The fact thét only half‘thé sghools participated in the social studies

o

and in the science tests in group monitor sessions suggests thgt these

“éreas*needfto be included on a regularly SCheduledlbasis‘to insuré
i B N : ' [ : L .
grade-level achievement. . o -
. The "Prigieg;

i

1f-Concept Inventory" administaxed to one third-grade (/{: .

A <

- - v,jq‘ e ".“ ) , . . .
' bilingua!ﬁﬁlaséﬁhnd one regular class at two nprthside and two south-

gide schools failed to demonstrate a ﬁgsitive relationship between ‘
‘_‘(. : . —123— : T .
14 . i C o .

S £ Z S
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b. :the.Bilingual Program and self-concept-since all groups had satis-

.
1

. ﬂectory eelf-concepts. .

7. A sample of upper primary pupils demonstrated a high level of cul-

tural krowledge and positive attitudes toward Mexican and Puerto

-

Ricanh cultures. .

o

"fy8. Biliugual Program fifih and sixth graders were not embarrassed. to®

. ‘ speak Spanish like Hispanies im regular claspgamiobservation of 4
'\« ' ' " '
_ ) : primgryfteachers). , : L :
. N Ky ," . : . ° N . .- q ° ) )
'- . - ‘ ' ) .

Secondary Schools

Career Orientation Pq&gram . : .

' ('
L

1. Students demonstrated 31gn1f1cant pre/bost galns on the Career Pre- -

g

TR paratlon Survey, a test ‘'of general 1nformatlon about job and college

’

: entrance. ' ' . - o
/ . % . , * . . ’ °

-

English for Latinos'
.- \‘ﬁ

1. The program had the pos;tlve effecas of preparing senlor hlgh students
for partlclpation in the regular hlgh schdbl Engllsh cfasses, enhancing
: ,".-oup 1dent1ty, and proyiding a ba81s for school success in many cases

_ 'where the students' 1nadequate knowledge of Engllsh structure had

resulted in fallure. . o o o -

3
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Spanish for Spanish Speskers.

-—)-

L

. PO

™ The program was effective in improving Spanish reading, writing, and

speaking skills.

1.

@ ’
2. Students increased their appreclation of standaxrd Spanlsh and for
vocabulary dlfferences representlng Latin backs“ounds Q%hpr than
- -t N v B
their own.
Bilingual Typing : | SR
1. Many students successfully combined:the learnlng of a second 1anguage
. ¢‘F
w1th a motor Sklll that could be an asset for employment,
S . ) . I
Student Survey . . T Ya
L ‘ . . ' 7
1. Out of .204 students surveyed, 73 percent responded in Spanish. This =
reflected cultural prideé and p081t1ve self-coneept a marked contrast
to the first years of the program when the maJorlty se1ection was .
Engllsh. ¢ '
2. vFifty—fonr.percent said they would learn more if homework were assigned.
Graduates

Nt s e o oy

Connselors reported that the'Bilingusl Progrsm'produced more Hispanic

graduates, more college~bound students, and more johéoriented students )

’ . . R S “ Vi .
than ever before. _ P *\\
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2.

\

ot
-

Elghty percent of South's graduates pIanned to contlnue their educa-

'tion. T™wo of the ten students who graduated with honors were in the-

Bilingual ?rogram. Nlne of the 3Y students elected to the Natlonal

Honor Society wére Latins and six of these were in the Bilingual

& ' . K}
Program. . :

Fl
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‘TABLE I o .

-TITIE I PROGR.AM INVOLVEMENT OF TITLE VII PUPILS
BY GRADE LEVEL AND SCHOOL ’

— TITLE I PROJECTS = NUMBER OF PUPILS INVOLVED |
i . ) a . -. - a ‘a ~
SCHOOLS BY 2 . g g 3 [ 3
GRADE LEVEL 5 3 18 1513 ol § -
5 + ENETIEC AR IR RERT
. A gg 33| 3 HERERE E 5 | &
) a2 Hdol & > B 18 o
KINDERGARTEN . : N
_ Adlen-Field - 151 1/ 1 T 1
~ Kagel - 7 . . 61 51 .
Pierce . . )
Vieau ‘ , 1| 14 4] 7 1
22 11 1 T [ 1% J0| 12| 2 |1
TOWER PRIMARY . . :
Allen-Field 2 1 111
Holmes 2 1l 3 1l 1
Kagel . 6 3 2 1 111
Pierce 5 1 7 1 1l 1
Twenty-seventh St. 1
Vieau 1 3§ 2
TOTAL IOWER PRIMARY | 16 | 1 2 7 1 3131 5] & | &[4
MIDDLE PRIMARY
 Allen-Field ™~ ‘9 L 1k 1| 2} 313
Holmes 2 5 ' 5 1
Kagel 8 10 . 1|1
Pierce 1 1l . 11 1l
Twenty-seventh St. L 2 , 2 1
Vieau ' & 18 | 26 12l 2 1113
TOTAL MIDDLE PRIMARY| 2k 7 40 18 | 26 8 6 7 18
UPPER PRIMARY R iy 1 el
Allen-Field _ , 8 9 ' J 7 16
_Holmes L L
Kagel 6 15 > L |1
Plerce 1 10 s
Twenty-seventh St. 3 ' 1 1
Vieau 1 126 |33 313
TOTAL UPPER PRIMARY 10 8 [39 (26 ]33 8 3 |11 {8
TOTAL PROGRAM 72 1 18 | 87 b6 } 76 | 3 |31 |25 {24 21

* HILb = High Intensity Learning lab
»» TEAM = Coordinated Supportive Services Team

~
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N I

‘v LAVGUAGE DOWANCE OF BILIVGUAL PROGRAY KDIDERGAR‘I‘EH‘I PUPIIﬁ
. JMS LANGUAGE DCHTNANCE TEST, FALL 1975

!

' | N ' Language Categories

I g e gy
- . . With Spanish o
Sehool o Sminn g gl Dominant/
| © Douinant 8 & Home " Bilingual
i 89 & Home
' Language - " Comprehension
BRI T G R S B T
Qeheld 4 8 2 3 ] (. 65 1M
) W 8Bt - 3
/) | | |
. Mene %2 9 M N T 74 !
‘ﬁ- . o
| Viea 2 8% 34 13X b 000
¢ vy b1 A HB EY
,“_ e
12



TABLE III

* KINDERGARTEN READING READINESS SKILLS MakITOR 1975-76

Monitor Schedule

. . . ]
November-December: Abilities 1 through 5 £
January: Abilities 10 through 16 g
March: Abilities 6, 7, 8, 9, 17, 18 = I %
: | a| £l §
HE a
\ A
: e 55| -
- o = 8
. .l. Pays attention. ) ' .
Ignorcs minor distractions 3 {88]82] .
2. Listens and understands what is said. 3 8|S ’
3. Follows oral directions. 3 1Bl g2 G
~I. Speaks clearly so that he is understcod. j3 € 9.l
5. Speaks in complete sentences. 2 |88 SH
i76. Recognizes likeness and differences in:
; Forms and shapes . : 3 183|187
Letters ' 3 B3]6h
* Words . 3 83|53
Word patterns 3 8339
7. Hears differences and similarities in
initial and consonant séunds. 3 83|35
“B. Recognizes words that rhyme. 3 3|40
9. 1s able to arrange pictures in sequence X
that make sense. : . ) 3 B3| 77
10. Knows left side of his body from his .
right. , 1 h2f109
T1. 1s able to make his 2yes and hands move
together in a left-to-right direction. - |2 jph|6h
1z, Recognizes common word meanings in spoken
context. ‘ 2 pl} 95
13. Demonstrates that his experiences are
commensurate with his age and development|2 Hh| 95
1L. Cooperates well as part of a group. 2 pi| ol
15. Works alone well for short'period of )
time. 2 Jpl| M
16. Demonstrates interest im print, in words,
and in books. 2 by 84
17. Recognizes visual details which enable
him to match words or to select a word 381 31
' which does not belong to a group. -
18. Understands that print stands for or |
represent.s speech. , : 3 182} 90

-.135 -

144
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0 mEED
. BILIVGUAL AYD CCNPARISON KINDERGARTEN PERFORVANCE

D= Stan@a.rd" Deviation

¢ o TS YETRONLITN READDESS TS (576
. __ f‘ | Pre-Reading Skills
| ?J . . Visual - Language \ Canposite
T © Meximmeore=2)  Maximn Soore = & Naximm Score = 70
L x et ox o v x 8 F
Mlngel fopa E=51 255 38 L 2nth I RS A
o CoEn ok 68 0b 19,66 458 1.6 - |
ngiisiﬁfnfgghooh B= 37 19470 h?&: 05 - 08 Lotk B0 1 1.76& »
Mtlel S IO
AL1-Dey Kindergarten m N L “'fa- o,
Allen-Field E-29 245 3 ’§ 23,21 2,081 67.96 8,60
(alf-gy) -~ &R 3P 123 s a0 2k
I Y A Y
(halfday) o3 B a8y maoar s
Bewe B0 28 36 (g b S0 T8
 (all~day) 13 0% 8 056 152 5tk 0,86 |
Bew 0, B2 AN 00 R0 ar 3,50 13
(l-dgy) - &5 B3 21T 2.7 306 01k -
 Spanish-Surnaned ) ' : :
Camperison, View b 186 5.2 821 b oL % %%
(s11-dey) o ‘
¥ Difference 19 significant at the 01 level | 3
B-Tosted inBglisy, N = Juobéb of Pupils 1 4’6
§ = Tested in Spanish | % = Mean Raw Score -
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' (,‘, TABLE V
, _ SIGNIFICANCE OF DIFFERENCES BEI'WEEN S\EHOOLS _
‘ METROPOLITAN READINESS PRE-READING SKILLS COMPOSITB-+",
School and Program ot ., af
. - Allen-Field Kagel L T
N " (half-day) VS . (half-day) _?’33* -l
‘Allen-Field Pierce '
(half-day) '°  (all-day) 4.66% - 31
’ o Allen-F.‘ield \ Vieau -
N (half-day) VBN (all-day) - 0.467 , 22
L Kagel . Pierce ) W ‘

. c (half-day) vs (all-day) 0.22ﬁ€f <. _186.'
Kagel . Vieau L A ‘  ':.‘. -
(half-day)"} ¥8  (all-day) 091 Lo M0

o ~* - Pierce ' vs Vieau. - 0.96 | '.'“ﬁb ‘

M?é (a11fd§y) (all-day)

*LD{ffgreﬁcé;isééignificant beyond the .01 level of confidence

,_2 ’
] -
| - ‘1* | :
, .
- . .
14'7,
. - T'137 -
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MBLE VIIL NONTTOR OF FIRST AND SECOND LANGUAGE READING-LEVELS
LOVER PRIMARY, 1975-1976

. PERCENT TN EACH LEVEL Y |
© ENGLISH DOINANY . SN MMS
mome|  mae o | pme ] gl spanish | REDDG
Yov an | ¥ar | Jun | Nov'| Jan | Mar | Jun | Nov | Jen Mar | Jun [ Nov [ Jan | Mar [Jwn | .,
| N3 | Neh | N9 |76 | N2 0 [ N2 | N0 [Ne3 N0 [Ne 2| N2 2T N=2737| N=25 | N=28 | N=63
e | e A | ' g 1| e
3] 33| AR AR
2 | % | 6 3 | 16 2
A IR R s {75 ]%| [n|n] 3
ool (8l | | | 6 3| 18 [ 19 4
. L o ‘ ‘
L] IR N ,' | | 6[#]6] 35
LY 9 1 - | || | s w)R| 6
7 718 | 7
) 1
8 ’ 18| 8
— (
9 - > 1
10 ¢ R
'y 1t 11
e [ Y 1
Gr;adell ‘. Vo | - | | | |Grade b
 [pmeew | | 1 | T 1 T [ Pan
"1 oF |10 |100 [100 100 - " b 8 | 7 | 11|00 [ 100 [100[100f OF
TOMAL | B | g TOPAL
EOIA | |, | T T. 1. — ] — | MEDIAY
READING [ 2.7 |3.8 | %6 |5.0 g p 2| 23825 |3 |49 |55 HeDDG
- | ; : v * ] | LEVEL
/ v s
. 7}



FUPIL PROGRESS IN SECOND LANGUAGE ARTS, CONPREHENSION -

TABLE VIII

3

—

“Voéabulary Kindergarten - Lower Primary Middle Primary " Upper Primary
in Context N Schools ‘=1 . N Schools = 3 N Schools =5 N Schools = 4
N Pupils = 20° N Pupils = 60 N Pupils = 105 N Pupils = 82

% Achievement

4 Achievement

% Achievement |

% Achievement

EéL=lO 851=10

ESL=22 8SL=38

ESL=b4 SSL=61

Greetings

Leavestaking

Courtesy

Health

Age

Weather

{lassroom Directions
and Expressions

Classroom Objects
and Locations

Parts of the Body

Body Actions '

Identifying Action

Colors

Numbers

Calendar

8
3
X

Time
Clock
Daye
Months

" Seasons.

4o 50
50 50
30 70
50 30

70 ko
70 60
50 Lo
60 60
0 30
60 10

7 60 10
- 50 10
bo.

0 10
80 Lo
60 60
8o 90

) 70

- 100 100
¢ - 97
100 87
100 - 84
100 - &9
100 = &
100 87
% 8l
95 +.. 89
95 8k
9 <79
9 4

‘ B6 76
b - 6l
: 2
2 8
36 2

o e ,

98 90
33 T4
91 T4
98 72
93 75
a 77
a1 - 72
93 67
8Y4 59 .
80. 59, .
98 H0 "
95 92
6 . 8
b1 - 36
75 46
68 52
77 41

100 97
100 - 80
100 97 -
78 66
w7t 66 .
78 66
100 73
95 73
100 66
9 66
. 178 61
100 97
9 97
82 95
.69 54
8. %
91 23
69 56

N Schoais = Number of Schools Reporting

N Pupil

‘

= Number of Pupils Reporting

L]

7 Achlevement = Percent of Pupils Demonstrating Skill

ESL = Number :nglish as & Second languege Pupils
SSL = Number Spanish as & Second lLangudge:Pupils

+

153



TABLE IX

PUPIL PROGRESS IN SECOND IANGUAGE ARTS, SPEAKING

4
Vocabulery -Kihdergarten Lower Primary " Middle Primary Upper Primary
in Context. N Schools =1 N Schools = 3 N Schools = 5 N Schools =4
- N Pupils =20 | N Pupils =60 N Pupils = 105 « N Pupils = &
% Achievement % Achievement | % Achievement ‘% Achievement
ESL=10 SSL=10 _ESL=22 SSL=36 ESL=4k SSL=61 ESL=23 SSL=59
Greetings: 70 50 100 8l 80 85 9% 9
Leave-taking 50 60 100 82 <8 7. - 95 76
Courtesy 70 20 100 1 - 8 64 100 91
Health Lo 70 100 66 84 6 . 78 61
Age ' g 60 o100 7 76 91 66 78 7 6l
Weather 50 95 61 89 61 78 62
Classrocm Directions 60 60 95 66 77 59 91 69
and Expressions .
Classroom Objects Lo o - g5 . 61 77 54 100 63’
and locations . , '
Parts of the Body . bo 70 95 . 84 57 78 o4
Body Actions 50 80 5 63 61 - L3 69 62 oy 4
Identifying Actions 50 80 9% 50 6l 48 73 57 ™
Colors 30 80 95 76 91 , B4 100 95 -
Numbers % - 60 : 91 6 75 82 IR | 95
Calendar _ 20 8o 36 3h, 43 57 82 %
Time ' ’ : . |
Clock 30 5 5 25 11 56 52
Days - bo 20 7310 - 59 33 78 %
Months 5 36 u - 8 95
Seasons 10 59 2 L3 26 : 65 5
ESL = Number English as & Second Language Pupils

N Schools = Number of Schools Reporting
N Pupils = Number of Pupils Reporting
% Achievement = Percent of Pupils Demonstrating Skill

SSL = Number Spanish as a Second language Pupils

,’ A ’.‘

B ‘».4""(‘.

(R B

fy Lt

./ 15 '
/ -
/ AN
X

J




S listeninifor Sounds Readihg Numbers
" Growp |#ax, Possible Score | Max, Passible Seore ax, Possible Soore = A
o . B | Bglish Spmish
RN o v I oy L 8 (N X S
Bilingal | |
 Progran Total B2 B 65 |8 »26.@6 6o | 6 29 B |[Mo Ba7 8%
J‘Allen.-ﬁeld_f 113 3%.31 15 13: jo.o'o 1.63 5 36.73 97 | 8 13.88 0%
- Holmes B 33 9. | 8 b 95| 8 8.8 3p | 4 k0 122
;. Kagel 10 25 L. |10 510 6810 30 3010 |
. Perce 3 b .8 (13 .08 62| 13 B 28 | 11 2846 T7.03
Fo 2fthStreet |5 RO T | o612 66| b 350 218 |11 2668 hU
o View 3o ke (13 25k M6 200 33T 0,71 0,76
Title T
: @ Readlng ' , v
| Program |8 0k b o8 2619 574 |
‘ 4/ - . . !
Tltlef
% Math
Program‘ N 478 25‘-}7

/V

LO VER PRJ'MARY PERFORMAN(‘E oY THE \IETROPOLITAN ACHIEVEMENT TESTS
PRIVER F, MAY, 1976 ' ‘

TABLE X

!

I

)

y

J* Diffe“rence between B:legual Program Total and Tltle T Reading Px‘ogram is sz.gruflcant al the W01
: level of conﬁdence. (3,18) | .

156*

197



Ty I '
I T
. L

EEN

COMPARISONS OF ACHIEVEMENT OF BILINGUAL PROGRAM AND SPANISH - -

E " SURIAED NON-PROGRAN PUPILS¥ AT THO LEVELS, KINDERGARTEN AND LOVER PRDUARY
— ———— '. : : ——— —
, - KIVDERGARTEN, YETROPOLITAN READIVESS TFS1S, 1975 '
o Growp _Language o Hord Heaning _ . Nunbers
N X By Pk VR 9t
" Ml | 6| 026 2% 8.8 2.6 28 b |
Comperison | th | 8,57 301 w9k | 6B 2 0t | 10,06, 380 159 |
, LOVER, PROARY, VETROPOLITAN MHTEVRIET TESTS, 197¢
, ‘ Listening for Sounds Reading Nusbers
| Group _ ' o o
: N X SD t xS t |§fx £t
S - \ 1. | |
M N : : f; | :
| Bilingel | Td W75 5.5 f 2,90 501 612,99 275
Compirisen | 17 | %0.59 .99 ° 3.02¢ 259 b5t 25 1B b23 kot
* Spanish-s{zmamed pupils in regu.lar,Lowér Primary at Kagel and Vieau Schools
¥ Difference is significant at 01 levei of confidence | |
: - | ' b
© # Difference is signifieant at .02 lefel of confidence:
.

ERIC

Full Tt Provided by ERIC.

159



| WEN o,
- LOWER PRIMARY PERFORMANCE ON THE I@TROPOLITAN ACHTEVEMENT TESTS o
BY LENGTH OF TIME IN BILINGUAL PROGRAM o
Time in Listen;ng for Sounds Readihg : | | _ Nunbers |
| | t

Pogan | ¥z ® ¢t ¥ x O t [F x &

| eYer % R 693 15 290 65 % B2 5k
Bt 55 1T N Q901 LBy 2.k

Two Years | - 2]

WAk 68 0P

* Difference is significant at the .01 level of confidence
- MBLE NI

R PROURY FERFORVAICE OF THE VETROPOLIDAN ACHIEVRVENY SIS
BY PARTICIPATION IV TJTLE I VATH FROGRAY

|
4 -
| Bilingual Program Group _ .
N X D ¥

(- — e

Ntle I Math, 15 (R B BN N

"Non-Title IMath e B B S 7 'R BN

A
F

Aruitoxt provided by Eic:

ERIC | R

161



—_ .gj‘?L - ‘3

' malE YTV, MONEIOR OF FIRST AND SECOND LAVGUAGE READING
\TODLE PRIMARY, 1975-1976

PERCENT IN BACH LEVEL
ENGLISH D0/ | SPATSH DOVIIAN
READDG English " Spanish nglish Senfsh | READDNG
| LEVELS ‘. LEVELS
| Yov | Jan | Mar | Jun | Nov | Jan | Mar Jun | Nov | Jan | Mar | Jun | Nov | Jen | Mar | Jun
) “N=69 N=T8 | N=T9 | Ne92 | =13 W2 35 | N=35 | N5t | N 3 N= b {Ne 7| Meth] N=5h | N=53 | N6l | N=b5
me |7 | b 3] gl h| 5] 3] Pe
1 L K
1 BN 2 2| 2 3 M
2 |6 . 7 5 b 3t 2
3| 3| m]6| 3 gl 2| 3 | 8 91 81 6] 3
v [ s ol w| ]93] IR IEIEIR
5 | y:) 8y 38 5 | 2 17 fi o '_, s
6 Tlalstel |26l 2]3][b 2| 8 6|
Te 6415 |19 1 \8 12 181112 8 -"7
8 | 1 15 | 10 | 1k 61 |16 5 8] 6 w; 8
9 RN 2 6 9
0 39| 71 10
m N - ’ A Bl
2 |
k ‘ G’radelﬁ.v
T T T 1 1.1 PERCENT|
100 1100 {100 {100 |17 [ b 46 |55 | 6 ] 8 |12 {23 |100] 100 | 100 00 OF |
‘ , | 1. 0L | -
, T MEDIAN
b {54 {62 6.9 |20 |kt 43165 ] 58 |47 |42 | 43756 |64 7.1 | READING
/ 163
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TABLL XV

PUPIL PROGRESS IN SECOND LANGUAGE ARTS, READING AND WRITING

| READING _ READING WRITING WRITING 9
" Vocabulsry | Middle Pribhry | Upper Primry Middle Primary Upger Primary -
in Context N Schools = 1 ESL| N Schools =2 | § Schools = 1 ESL |, N Schools =2 ESL
P Coes| Rmpils=We 7 0 28Ly 1 SSL
W | N Pupils = 40 | N Pupils = 40 N Pupils = 28
% Achievenent . 4 Achievement 4 Achievement' | % Achievement
T3 SS=27 | ESlel8 SSL26 | ESLAL3 SSLT ESL=l4 SSLels
Clreetigs ' | & % | & W0 o 8 | w7
Leave-taking U 66 % 2. S50 0
Cortesy | ¥ L 6 B YU R
| Health S B R 66 8 23 WY
ke . R (A N | &
'é% * Weather 19 61 o 15 k3
Classroom Directions | 36 L B, B 8 15 28 1
! ‘and Expressions | _' A
Classroom bjects | 3 U 0 76 8 RSN
and Tocations * | R .
~ Part¢ of the Body ¢ ™ 1 mo% | L o n 8
' Body Actions 5 L 61 0 | 5 78
ldentifying Actioms /| € 11 5% . B0 B - % - ad
Colors ‘ 6 2 moow |7 0 ] g5 8
Nubers . g 2 .| T 80 69 50 B T
" (alendar 15° - 6l 8 , 57 %0
Time , d . :
(lock . W6l 2 2
Days 7 m.o% 3l o |
Morths A 3k 5 %0 qpp
Seasons | B F O N I S R ‘ 8 28 165
ST = Number Eaglish as & Second Language Pupils

N Schools = Tiber of Schools Reporting
N Pupils = Mumber of Pupils Reporting

. sSL = Number Spanish as a Second [enguage Pupils
\}%mmewmmdmmwmmmm%m : AP

'Y , ‘ ) . ’ ' ) ‘
- N L ' ¥ ‘ A:g’j



TABLE XVI

MIDDLE PROURY PERFORNANCE ON THE .
YETROPULIDAN ACHIEVEVENT TESTS, PRDVRY 1, By MAY 1976
| ' ! ‘ ’ / . '
| Word Knowledge | Word Analysis o|  DReading | Total Reading Mathematics :
rou Vaximm poss~ | Wedmam poss- | Maximm poss- | lMaximm poss- | Mddmm 1 possible scoresf2
T | e seores | ible soresly | Jile sooresh2, | ible gooresT7 o Enghish Spanish
vo: ooy ox oo x ooy x oy x B ox D

Bilinguel | | | B »
P;o;’;g o | 55 5,33 /101 28 139 076 0,8 9 .62 5.00[ 10175101 86|31 0 1363
Menbield | 17 B8 68[17 BA 5.9 1,7' 24 955 1 565 75.7,6 oW 1|1 2y B
o o %m 68| 0 B o] o 2 02| 9 BE 6B 9 W2 B 2 1o 9P
el |2 09 B[4 B3 |2 BB 6D o 6 9R| 2 505 58| 6 W 5.3
Perce. 6 N8 1| 16 Bs | 6 9,56 10,63 16 518 15| 10 k.00 8.08] 9 7389 6.3t
#Tth Street &l 31,00, 34 14 B3 651 th 25,00 15,12 th56,00 17,80 14 53,50 %8| 1 B.00 0,00
Viean o 30,86 59| % W6 61| 2 %55 6,95 2 6673 10,15 | 2 54,08 6,46 6° 5,83 8416
Mtle T ’
Reading Center - ' | o -l
and Elementary. F863 20,00 83 21,00 863 M7.00 {767 46,00
‘Mathematics | / |
Projects’

14 .
E o
% | &
E e -

1



1 ( om0
b . / VIO PRIVARY ACRIVEVENT BY LENGTH OF TDE IV FROGRA B »
A VETROPOLTIAN ACHIEVNENT TESIS, PRI 1, F, MY 976 |
Tize ~ Total Reading | I Mathematics .
| in — 1 mgim Spanish
< hogw Yo 9 yox yooox .8 '
1 year.. B 600 139 B oo07 T 6 PO M9
2yers 2 ShT 62 |, @ @8 By | 6 7.8
33fearsgf1 2. 07 N3 2 93 9.2 5 B 52
é ' . . " '
b yearsﬁf" 5 60 124 5 96 1)
| P-Retio = 1,04 Petio = 0,81  P-Betio = 11,08
| | . | ' O ttests ’
“ ( o o o : 'ﬂ;‘ferences |
5 | 11 vs, 2 yre=H,09%.
| . S - 1 yr vs, 3 yrs=0,89
1 ‘ | ‘ 2 yrs va, 3 yrs=biiTH
% Difference is significant at the .01 level of confidence’ - |
%

Aruitoxt provided by Eic:

ERIC o | - | .
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T/ELE JVIIT, MNTIOR OF FIRST AYD SBCOND LANGUAGE READING LEVELS
UPPER PRIMARY, 1975-1976 :
* PERCENT TN EACK VL

PAFulToxt Provided by ERIC

| ENGLISH DOMINANT, ‘SPANTSH DOMINANT
“ R%pu Bnglish * Spanish Bglish © Spenish | READING
"‘L.’mls ‘ - - - . LEVEIS.
SN Nov | Jan | Mar | yaw | Mar | Jun | Nov | Jan | Mar | Jun | Nov | Jan | Mar | Jui |- |
SR N=84 | N6 | N=48 Ne 13| Net2 | N3t [ Ne2t | Ner2 [ Ne 7 | Neoh|Ne3B | NG| N= B |32 f
.Pr:% | | Pre
R 1| 5 BTN
2 i “ 2
s w2 21 | 2 3 |3 3
4 T 11 2 4 220 1‘8  , b
5 | 17 ) | 2 2 5 ‘25" 3| j5
Y j ) .
6 [ 19] 9|5 4 \h g 13 2 3116 9|12 6
T sl b ol a7 3l2le]3]e alw| 7
‘8_ 9| 28| 2] B3 4|15 2. (63 | 3| 6| 17 551 8
RREIEAE ol L] | slmlsl 3| 9
1 12 10 | 4 | 3 \,- %1194 10
" | . ‘ 61
12 f " 12
Grade | Grade 4
PERCEIT | 1 [, | PERaT
OF 1100 | 100 | 100 % |24 [ W |56 [5 |67 [ 75 | 100100 [100 100 OF
TOTAL ‘ | / TOTAL
MEDIAN [ * : » - | MEDLAN
READING [ 6.7 [ 7.7 | 8.5 86190 [7.8 133 65 |68 [51]58(7.0]9%0 |81 | READING
o FVEL ,/“r . ‘ ‘ LEVEL
RIC "
v : Tar e




MBS I O ,

g OO Y FRRMG O
L SETONLTIY ACTEVREN REDDNG TESTS, ELREVARY, 1Y 916
“Yond Hnowledge Rea{dmg ¢ " Total Reading
Group Naximmn possible score=5)  Haximm possible scoresty  Naximm possible sore=})
N x, 0 N ry 9 . F oz @
 Bilinguel - S | » ‘L j.
. mgrn el % 29 15 .92 ,%.8 % B LT
O lenRield 75 10.] 9.9 6y \9\ s 162
¢ ol b R T SR B R Y A A S S A
Fage] BRI XS 6oak w6 K2 Al
- Hene 8 w1 b . B 66 B B %3 M
s 7 St s ome 55 5 M0 89 5 0. B0
D e N S I VI % @2 b
Ttlel | - o | P
- eatg erter L0 e o3 mso W 2h
S 1w
1 o o




., MBEX

[PPER PROVAY PERFORIAE O TE
ETRPOLTIAN ACHTVRENT MABRGITS TESIS
BLERVARY, HAY 1976

f I l a
£ -7
§ —

‘ bath Computation vath Concepts Proolém Solving Totel Hath |
Group | Naximm possiblE score=47 | Naximm possible score=10 | Maximm possible score=3 | Maximn possible seore="1)_
¥ ox o | 8 oox O | N r 9 ¥ooo%e o 8
Bilinguel og w0 80 | BB M7 82 | wE.mg 6] KRS
Progran Tytal 05 107 85 |- | o o
Aller-Field p omi f0f B a3 19 | @m0 58| € &b
Holnes ST 0 k2 B tho 10 8 96 32| T B0 M2
el 6 B8 08 | o os 67 o om2 sé ot Mg
Peree | B e 5 9 13353 % 1m0 kT 8 B 1
Dth Strest 6 %2 99 YRR 56 0] | 5 68 &
Vieaw | % ms 68 | % B b2 | % ws kg | & WS
Lo ' ’ ! : |
Title T Mathe- - |
netieh Proect 15,0 ™ hy 739. 11,00 g739, B0
» / &
);‘ .
//
I
l/
d
v v |
_lxxl : t r 175
,/ b
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| MBLE Ty, /
COHPAATIVE PRRRRIAYCE OF UPPER me BILDVGUAL DROGRAY PUPILS
O THE JETROPOLITAY ACKIEVENENT TESTS, ELRENDARY, BY
IVOUEET (R NOW-TVOUBET I SPRCLAL READING A FATE PROGRAS, HAY 1970

| Biling’ual . Total Reading S . Total Math .
-~ Progran o e
Groups ¥ x 9 b N X L b
nitle Thath - | I I
Non-Title T Math | S : ' Bosb o 198 8
Mile Theeding 0 % & M3 ¢ -
'y C\

- K
+ Bilinguel Reading Centér o BM o b

ron-Bilingual Reaiting Center L Bp 82 O |

¥ Difference s significant at the 01 level of confidence

. c’

1 RU
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" BY LAYGUAGE DOMDVANCE ON PRUEBAS DE LECTURA, LEVEL 1CEs, JUNE 96 -

v Ll

i

) 4

AU St Vol Comprehension Total

O o, Y A T oiom ez Naxim

o, Al ldnanee Possible Score=40  Possible Store=l0 - Possible' Seore=H0
PR T a8y x D

' ‘ ‘ i
Mgl 5. 3 AT G ny oot v 68 o
L SR R A - A DR 5.9

4 leneBeld e 6 ms.ub B2k B0 95

. Bleree’ p o ‘6, K M6 3

Pt

Vi R T T Y R
1eau;.._, E | 2 \'2‘90 11{_

' ~*E=Fk.rglish, Domina;it , | o | I
§ = Spanich Domfnant . R I
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RARUCE 0P UPPER PROURRBILIVGTAL ROGRA PUPLLS
ok shEaaS D6 LECTURA, LEVEL 288, OB f976

D
e

TS i

o
\e,

.
.
] "
oot
!
;
1
I

“‘
i
l‘v
¢!
VLo
K

Group .

Maxioum

* Possible Score=H)

-x 0

Seed ¢

- Maximm

| Pogsible Seore=¥)

X

i)

| 3 Voeabulary | "

Maoximm
Possible Score=¥0

X

9

'
D

: .:‘; X SD "

n
W

.
4
V.
)
[

b
Poae

w Ma.xim\m ;
ible Seore=110

Mota]

Bilingual

Progran

%

b ks ts 82

%5

J

AR

*

r'\‘

By ad

L

Allen-Field
Kagel
'Pieztfge

Vieau
1] .

10

y
Zth Street
-

. ‘29..0 | 5.7»

2 b5
16,86 5.2

51 38
00 5k

R

10
%0
10,1

'

7.8
L
1

by

a.}
28,2
19,6

Bl

2,7

be -

il

b
v,

bt

I
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